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Preface

This nfanugl 15 a step-by-siep description of a vocauonal counsel-
ing and training provass that has been used successfully with disabl.d
men and women enrolled at Vista Coilege, one of the Peralta Com-
munity Colleges 10 the San Francisco Bay Area, The description
coversevery aspect of this procesy, from recruitment aand assessmenl
through pre-eniployment and traiming aclivities 10 actual job place-
meanl,

Many of the vocationa! counsehing services we provide for disabled
students al Vista gre not umique. you probably offer stmilar services
already. However, our overalp vocational counseling approach is
exceptional in two ways 1) we begin with conditicnal job offers from
a specific privale employer 4nd then work backward to establish the
necessary training stan-ards, admissign requirements, assessment
aclivities, ¢nd recruitment procedures, and 2} we support many dJis-
abled students who are eqrslled in chbnventional occupational train-
Ing programs at Vista and other colleges in our district, but our pn-
muary focus is developing shotri-term, mtensive traiing activities that
are designed specificelly for Jisabled students. The cenditional Job
offers we obtain from employers are” direcily related o these shost-
term fraitung activities Qur goal is Lo place gll graduates of our
carefully structured Iraining programs into pre-selecied jobs.

We realize that you, the reader, may be an occupationat dean, &
director of ccunseling, a vocational counselor, or an enabler for dis-
abled students. Only you can gauge whether our type of approach
would benefit students 1 yout college and community, The chart on
the opposile page outlings the steps necessary to establ.sh such a pro-
gram, and the rest of the manual explores gach step in much greater
detail. Addiuonally, we've included Jescriptions of project aclivities
and operational requirements, practical suggestions and precautions,
and iltustrative case studies. We hope You wilf be able lo use our
experiences lo strengthen and expand the vocational counseling ser-
vices you now provide for disabled students.
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Chapter One
INTRODUCTION

. TheSan Francisco Bay Area offers a complex network of resources
for the disabled. The lure of California, combined with, proximity to
nationally recognized service programs suych as the Center for Inde-
pendent Living (CIL), the Deaf Counseling Advocacy and Referral
Association (DCARAJ, and more than 60 other local sbcial service
agencies, has atlrau!cd large numbers of disabled persons to this area.

in spite of lhe fact that there 15 an extensive network of com-
munily social services o suppur: the disabled pepulauon, there gre a
number of gaps 1a the loeal service delivery continuum. The training
anid placement approach developed at ﬁ 15 based on two major

_premises:

I. effective programs that iran and place disabled adulis n pni-
vdte sector employ ment are himited in availability, and

2 many disabled individuals who lack self-confidence and clearly
defined employment goals are not beng served by existing
vocalional programs,

We feel that many disabled adults have been labeled as **unfeasi-
ble for employment™ by souidl servies agenvies, primarily because
of ignofance of the job market. These disabled adults have not had
enough work experience ot preparation, 4nd they are 1o1ally ineffec-

. tuveat markeung themselves 10 prospectuve employers. These adults

— hard to train, hard 1o work with. and hard to employ — defined
Visla's vocational truning and placement approach,

Our Students

We work only with 4 particular segment of ihe disabled population
When they come to us. ouf students generally have low self-confi-
dence and minimal abilhity as measured by conventional standardized
assessment techawues. They wunt 1w work — 1o be self.sufficient and
productive members of society — byt often they can'’t even begin Lo
wentfy an employment gual. They assame they cannot competle
cvcn for unskilled jobs. They are often paire aboul their employment

“ential and the actual working conditions of both skilled and
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unskitled jubs, Sume students sre ofrand of losing their supplemental
disabilily benefuls by enrviling in a traiming/work program that might
not be successful. In addition, they have a physical and/or mental
Jisability, blindness, deafness, dyslexsa, epilepsy, multiple sclerosis,
developmental disabilities, or a ~arety of grlhope“dic limitations

Not dll disabled individuals are naive, mexperienced, and fearful
about employment, and 1t must be emphasized that we are referring
to 4 speciat part of this populalnoﬁ in describing our program. Qur
students possess the same wide range of abiities and polential as the
general disabled population. but they 4150 possess expectations.and
Assumplions that limit their abilities and potennal. They are spécial,
and various elements of our vocational counseling program were
developed beause we recognized that these adulls need a powertul
combination of practical skill traming and psychological suppors

In the jgst three years, we have worked with over 600 adults ‘(;\ho
have « variely of physical, mental, and/or emotional disabilities.
Sume of these adults have disabilities that ace not readily visible,
while uthers are obvivusly and often multiply Jdisabled Student ages
rapge from L7 tw 65, academic skill levels range from very poor o
excellent, motivation 1o work 15 generally very high. Students are
referred to us by Department of Rehabilitation counselors, by Vista
Collcge counselors. and by our professional contacts in the
rchabilitation field,

—

Program Componenis

Our prunary objective 15 10 place disabled adults in competitive,
hughly-paid, private sector Jubs Conventiongl training and place-
ment siFategles are suceeassflul wilh many disabled adults, but our stu-
dents need 4 special combination of skill traning, exposure to the
0tk world, and psychologiual support. Consequently, gur program
includes must of the cumventional voudional counseling components
such s recruiiment., dassessment. referral 1o developmenial
dilivities, pre-employ ment tramng, skdls trainmg, and post-place-
ment vounsehng. However, buth the vontent and the sequence of
many of these conventiondl compunents have been miodificd to fit
the needs of our students.

Fhe special aspedts of our program eonponenis include

® 4an active sdusery comnmut'ee composed of (Chapier 2)
o representaiives of major private employers,

- a1 r - o - m—r
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unions and community-based agencies who
are willing to help us develop jobs and
apptopriate training aclivities for disabled
adults:

¢ conditional job offers from privale sector

employers for graduales of our training pro-
grams; N i )

¢ formal and inforindl activities designed to sen- .

sitize employers and unions lo the employ-
ment potential of disabled workers.

¢ placement stralegies hat allow students to-

demonstrate their skills on actual work dulies,
instead of, or in addition to, the traditional
application and interview process;

¢ training activilies thal are developed by

“empleoyers and college staff and are-1gught by
experienced praclitioners: .

& assessment lechnigues tha' evaluale perfor-
mance of Yob-related skills instead of general

abililie®

® easy enlry intoe any of the program’s pre-

employment or training aclivities, as long as
successful exat requires student demonstration
of specific behaviors and atlitudes;

© supporlive activities designed Lo increase the

personal confidence o adulls 1o help them be
more comfortable wit T taking risks, and 1o
change their persona,i assumplions about the
insurmountable physical and atitudinal bar-
riers 1o employment.

e
.

{Chapter 2}

+

(Chqpler 8)

"((Chapter' 3)

{Chapter 3)
\

(Chapter 5)

{Chapter 4)

3

* {Chapter 8)

~

Perhaps the most exciing aspect of developing and operating our

program 5> the fact that we obtain conditions) fob offers and plan
special placement prosedures before we rec. .l students or offer any
traiming. This process contains both advan..ges and disadvantages

for us and our students. The pro.:\ﬁ

is advantageous for studenis

sinve they know that good jobs are waiting for graduates of our
carefully structured trdining programs. Successful placements’ are
.. satisfying, bul Lhe process i1s somaw hal lengthened for us because we
cannol train or place anyone unti! we've oblainedjob offers and plan-
-md special recrmiiment and training procedures with employers

ERIC
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This iulial planning sngu.m«'y take from six months to a year of
inwensive effort. Cunu.nhun.:l plevement programs for the disabled
u.onalsmml; plw.e 4 small number of ‘students each month of
semester. our model sacrifices quick, single job referrals for a large
number o) ql.lu.mv.mb once the program is fully operationa.. We
believe that the Quanuty and yuality of our placements justifies this
slow and careful planning process.. ’

——
, Project Resulis

L}

In the last three yeuars we have leirned much about what Kinds of
counseling, dssessmuent, !raming. and employment strategies will
work with gur type of Lhichtele Our counseling process, special sup-
pott servives, and direct relationship with employeis and unions
were developed by triad and error, Qur approach has. blen successful
172 students have been placed in regular compet:lwe jobs, 224 stu-
dents have participated in tramning. over 140 addivonal &tudent& have
buen referred to’uther college sponsored educational and/or training
programs, with the help of conventional Lanterman- funded special
services (e.z., readers and brailjed tests for the blind, interpreters for
the deaf, irdnsporl.a.uun dssislane e, note- mk,crs tutors hnd instruc-
tional assistants). - \

-
1

*PROJECT PARTICIPANTS !

L

s 78779 79/80 80/81
Placement 1 39 ) 14
‘Vocationai Classes 59 74 b9
Developmental Classes 218 321 Y4 i

® Abgve chart represents duplicated cdufiits as some studenis paruupale 1]
more than one phase of the preject. ,
The following brief case studies do not represent all the cj]ﬂ'erem
(ypes of students and problems that we have worked with, but they
do offer 4 general wea of our student population. counsel:ng

approaeh, and outcomes,
We [eel that we have accomplished oyr primary objeetwe —~ the

gnavement of disabled adults who want to work in compejitive,
unsubsidized emp.oyment. The success of our project has beeh due
in large measure to the development and adaplauon of five speeial
ocuupationdi programs designed specifically to train disabled adults
and plaee them in pre-selectecl jobs

14
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CASE STUDIES -

# Rich, a 24-year-old man with epilepsy, had been looking for
work intermitiently for over three years when a Vista coun-
selor referred hum to us. Rich had only worked part-lime or
scasoually, he was very unsute of humself and so sensitive
¢bout being labeled “*disabled” that he Tiad ncver applied for
services from the State Depariment of Rehabiltation. He
usually faiied muserably in job inlerview. situalions,
however, his excellent work habits and learning ability were
obvious In gur roofer’s pre-apprenticeship program. Now
he's earming $7/hour 45 an apprentice roofer, and he can
expect to earn $25,000 annually when he compleies his
apprenticeship 1n about four years.

® [red was 30 years old when we first intérviewed h:rn ang
had been blind since h:gh school. He had been trained as an
auto mechanic in Los Angeles bur wanled to change jobs
dafter he moved fo the Bay Area. Since he could not settle on
a new cmployment objective, rehabititation department
counsglors said they couldn’t help him  After several inter-
views with us. 1t was clear that he needed to be presented
with employ ment choices. He called us very persistently for
b leady, and we referred hum Lo our intercept operatlor
" {Pauific Telephone) p're-employ menl program as soon as it
was avatlable He's now working for the Pacific Telephone
Company earning §201‘50 per week.

® Piul lives 1n a special residential living faclity for disabled
adults and had worked in the mobile unit of a sheltered
workshop for several years. Even though he was capable of
performing complex custodial services, his mental relarda-
tion and lack of self-confidence severely limited hus ability to
verbalize hus skills. Phil enrolled in pur custodial services
pre-employment class. which was taught by a skilled custo-
dian at Jhe Oakland Labdr Temple. Local employers wére
invited go visit this class and 1denufy prospective employees

: 5 by observing their performance on actual work tasks. Phil is

now empioyed as a full member of the Semce Employees
International Union at $é6/hour.

A
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14/ Operational Struciure

. o ntercept aperator, dvseluoped in cooperation with personnel
from the Pacific Telephone Company and the Communication
Workers of America:

o Postal service mail handler and clerk, m conjunction with the
Mail Handlers Un.on and personnel from the Qakland Main
Post Office;

@ Custodian, planned and taughtin coordinationwith experienced
staff from Loval 8 of the Service Employees [rniernational
Union; . - '

® Pre-apprentice roofer, taught by the apprenticeship coordina-
tor of the Roofer’s Union Local 81;

® Word processor, a progiam oflfered by another college in our
Jdistrict and adapted 10 accommodate blind students,

These oreniation, pre-employment, and training classes serve
three functions in ourproject. They are curcer caploration caperiences
fur the sludents w}lom;r}':\ql:vare of the work duties and work
environments of specific jobs, they give parlicipants a chance to fearn
and demonstrate markctable work shidls, and they are dircutl hinked to
plucvment in regular, competst.ve jobs. Ideally, we would nrefer to’,
have a larger, broader selection of 1hese (ypes of classes so that
Lhients could have 4 more diverse 1ange of ovcupations from which to
choose We are currently expanding our *‘job menu™ through con-
1acls with additional employers.

.

Operational Structure

This project 15 only one of the programs for the disabled offered by
Vista Cullege. Vista’s Services for the Disabled unit is adminis-
tratively located in the Office of Instruction rather than in Student
Services. A typical array of student support services are funded by
Lantermadn excess cost allocations e¢.g., career counseling, readers,
INSIpreters, lransporlativn assistance, individual tutors, and instruc-
uondl wides. However, this unit also develops, sponsors, and man-
ages*many mstructional avtiviligs designed specifically for disabled
students. €.8., tlasses in drama, physical education, independent liv-
ing, wheelchair repair, and how to make electronic aids. The intent is
to offer supportive services and direct instructional services that can
be used as a pomnt of entry into coliege activities. Many disabled sw-
dents served by #Mtis unit would not ordinarily take advantage of
lnnstsccgndary education,

<
ERIC 1z -

L3




A

~ _

e

Persoanel / 13

.

The following secauns desaibe the personnel, fuading base, and
admunisiralive suppurl system ncu:‘xbar) w start 4 yocational cgun-
seling and placement program Like the one operated by Vista College

Personnel. This projoct aceds the full-time assignment of twu pro-
Tessionals who have a particular combination of skills & person with a
suuidl servives/educatwaal background who alsu has deyeloped or is
willing 10 develop effectise private sectur empluy ment contacts, and
& person who has goud vurativgdl assessment and counseling skalls.
It s very helpful if these two people — 4 prugram deseloper and a
vowationdl counselur — have worked spewifivally with disadyantaged
Lo disabled aduls.

The current pruject director and program developer has a MLA. in
educauon and an undergraduate degiec in psychology Prior to start-
g this program at Vista. he operated the Mobile Services Unit, a
special gompunent vf an Alameda County shellered workshop which
cvenidally muved over 50 disabled olients (primarily mentally
retafded) out uf a sheltered working env.ronment and into a varietly
of private sectur jubs., This move was dccomplished by successfully
bidding un service contracts (28, bu’.y-..lc repair, hauling. janitorial.
and grounds maintenance} {or disabled ¢lients from privale
employers such as the General Electric Cumpany. Shasta Beverages.
4and the Lawrence wivermore Laboratary Those posilive private sec-
lor expeniences resulted i good personal centacts and prlot-tested
the valihity of the conditional job offer concept.

w The project’s assessment spetiabist tas att M S in industrial psy-
vhology. Prior 10 Joiming the Vists Staff, she had been a vocational
vounselor and 1nstructor with the East Bay Skills Center, a CETA
tre.ming faclity operated by the Peralty Community College District
At the Skills Center she was respunsible for administering stan-
dardizedJ aptitude and skilf ests used to Jetermine tranuing eligibelity
Ller assessment experienues with disadvantaged CETA applicants
venvineed her that wunventivnal general assessment techawques
often eliminated putentdlly suwvessful applicants from traning. Her
Visty activities have fovused on wentfymng and developing job-
related skill and aptitude assessment stralegies.

Other support personnel involved in the project invlude a hall~
ume secrclary and several hourly instructional aides and 1utors Pro-
Juction of this manual tequired the services of 4 wiiter/editor.

13
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16 7 Funding Base

Funding Base. Prumaty start up capenses for the project were
the salaries of the directur, assesament speciahist, and half-time sec-
retary. plus office-associaled cxpenses for space, telephones, sup-
plies, and 4 typewniter The lirst-year budget also included approx-
imaely $H).000 fur travel expenses and specia] assessment and cur-
ficulum matensals For the fiFst two ycars, projedt costs were sup-
poricd primardy by VEA Subpart 3 grants During the project’s sec-
ond and third years, however, the vollege invested a portion of ils
isiructiondl budget und Lanterman funds 1o pay {or assessment per-
sunnel, (raiming equipment, additiond] counseling when necessary,
instructional awdes, and training instruclors.

Swale apportivnment (ADA) money hdas been a conssstent but
small part of the project’s funding base Pruject activities generate
ADA from student enrollment n general college classes and in
special prygect wlasses ADA funds associated with project activities
become purl of the college’s operating budget and are allocated for
speiial projedt refated dclivities. Because the progect 1s only partially
supporicd by the ADA 1t generales, project staff have given high
priorily o finding owside funds for specific traiming components.,
Support for this kind of training und placement program 1s available
throu % Vouational Educanion Act funds (10% 15 set asule for the dis-
abled), Californis Worksite Educavon and Traiming Act {CWETA)
progects, the Private Industry Couneils {(PIC), and private founda-
tivns. As publiv funds to support education and traning become
even more difficult 1 fing, these funding agencies and programs will
be espeuiaily suppottive of traitung poagrams that have a direct link
to private sector placemcpts. It 1s anticipated that alt of the project’s
administrative and instrudtio™ * Losts will be supported eventually by
4 broad-based Lombindation ol senerdl apportionment funds. Lanter-
nan CXuess cust funds, ond 4 «ariely of non-public revenue sources

Administrative support system. Three internal administrative and
orgatizational factors faahitaicd the development of the project's
counsehng approach and training activities:

b Strong support fromr e colfege’s Dean of Instrucnion and Prese-
dent Both ol these administrators encouraged grant-writing
actsvaties and lully supported the project duning its planniig
and devetopment phase. In g peniod of fiscal uncertainty, these
admmistrators approved the budget requests necessary to

o develop and support project activities.
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2. Clise Iimk between the Offwe of Istrucnion and services for dis-
wbled studemrs, The Dean of lnstruchion who supervised (his
project heiped to reduce the paperwork required to start and
schedule new classes, credential and hire private sector instruc-
tors. and hire and train nstructional ades The conttnued link
wilh the Office of Instruction cerlanly expedites the planmng
and ofganization of new training programs.

3. Vaisia’s capabilio te develop and olfer non-tra bivnal learming
actnaties. The classroom and on-the-job Lxperiences offered in
vongunction with this project yi2 unconsventional in that they
are short-term gnd/or iniensive expenences that don’t begin
and end according o 2 semester schedule. They also yse a
variety of teaching and icarnmg lechnigues, with heavy
cmphasts on experiential learning. Adminstrative and astruc-
tonal staff al Vista &1e accustomed (o orgamizing learming n
flexible ways. The average approval ume fo, 4 new course

_two months, and many courses begin and ¢nd at different nmes
edach semesier 10 unusual Jocations, and use a combination of
teaching and learning strategies € g., lectures, discussions,
programmed ledraing. supervised experiential learaing, and
independent study,

Final Notes Regarding Program Development and Administration

In many respeuts Vista 1y especially suited 10 operate a vocational
tratming and placement program like the one descnibed i this
manual, The college’s existing co mmunnty wonnections and flexible
instructional procedures certandy encouraged the Jdevelopment of a
good working parlnership betneen vollege staff, union officials, «nd
Private sector representatives. However, most voiumunity wolleges
have long-standing community vontacts and the rapability to develop
flexible instructional procedures, The ool ingrodient is imstinftomid
comsiiimet, The adminstitative, mstiuclional, and counseling staff
of an stitution must be willing 1o invest the pe,.onnel time and
muninal budget required (o start 4 pragram simidar to the one Je-
scribed here Busic start-up requirements inclucdc

¢ assignment of two professional staff memhers (project
Jeseloper and votational counsefor), either by releasing two
existing staff or by adding externally-funded staff,

o * aliocation of approximdtely $5.000 for ininal assessment and
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& availabiliy of clerical support
* planning tme sufficient 1o Adentify an advisory commutiee.

curriculum mwatenials, ttaming equipment gnyg other non-
Instrucuonal expenses.

nd officc.services.,

muake employer contagly? develop conditional job offers,
Jdevelop tranimg progrars, and locate outside tunding, and

Jdevelopment of o close hink between propect staff and Office of
{nstructiun during the planning provess to develop appropriae

teaching and learning procedures and help to implement even-
tual traning activities.
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Chapter Two

THE BUSINESS-EDUCATION-LABOR
PARTNERSHIP

The utial steps 10 slaruag a tramning program involve working
with prtvate employers 1o idenufy* 1} specific employer needs, 2)
conditional job offers, 3} actual work skills and attitudes o be
vovered in training, and 4) empioyment proceduras for graduates. A
crucial wngredient in. these preliminary planming discussions s the
active, direct particpatiun of representatives from labor, business,
and educavon. Lach member of thiy reciprocal partnership plays a
key role 1n developing a trarung program. The following secuons
Jdefine a conditonal job offer and describe how umon officials, repre-
sentatives from the busmess communuty, and college staff work
logether to start a training program. {

¢ Obtant Conditonal Jab Offers

- Bevelop diceot deads ar feler
ralt 1o cnsployers

= [denuly joby with gooad
ProsPects for regular empPloy.
ment

— Negongte for access o g
viuster Of Job apenngs

— Obtain vommament to hire
Qualified graduams * DewiBn APProPriate Traiming

Agltvalies

ERIC
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f

— Seteer actne Advivary Com.
mitee

= Develep private sector fula.
tonshif gnd sommunuy
conlacts

= Expand umon conncttons

— CncouraBe mdirect smployer
ParticrPaton o Profram
acnvILes

— Condust sa¢ visns 10 follow.
up on employer qecds

Conditional Job Offers ‘

Being able 10 offer students the incentive of a real job afler training
is an essential part of our «ounsehng approach. A conditional Job
offer implies that an employer will make a specral effort 1o hife
groups of graduates of one ¢of our lraining programs as soon as open-
i=~s are available, This is not a guarantee of employment, 11 15 a
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carelully neg shiated agrecimment that an employer will sugment or
adapt formal hining procedures 1 yfien ehminate disabled apph-
Canis w}go mdy have the required work skills but lack self-confide nce
and verbal skitls, For example, employers may agree that disabled
apphivants canafemomsirate their work skitls and attttudes instead of or
10 additien W taking & written exam or passing a format employment
intervies The shill and atliude requirements for the job in question
are not changed for Jisabled epplicants, inslead, one or lwo compo-
nents of the tuning process are adapted so that gualified disabled
applicanty cafl compele more equitably with nondisabled applicants

Another itporlant dimension of the conditional job offer concept
ts that we ncgéllalc for avLess L0 a Jfuster of apenmgs — at legst 10 —
i a specific decupativnal area. This group placement focus saves
ume and 1» -.orjgrucnl with our counseling philosuphy For example,
wpte very relj.ictdnt o spend much ume developing job offers for ‘
onGor two chedk provessors. On the other hand, we are willic.2 to
invest from stx 1o 12 months of research and discussion to proeduce
conditional job offers and a lraining program that will eventually
place 30 or 40 cheuk processors. Philosophically, we'r2 not interested
in the placemem of vne or ino loken disabled workers; we are
interested i the continual. long-term placement of large numbers of
quahfied people. In some instances, employers will agree 1o hire a
cerlain number of disabled applicants wheo gualify for a given job; in
other cases, the assurance of adapted hiring procedures, combined
with o high number of annual openings in a certain job category, pro-
vide the incentive for us to invest the necessary developmental
elforts.

We search for unskilled and semi-skilled jobs that have excellent
prospects for regular employment over a long penied of time Many
job-categornes that fit this criterion exist in medium-to large-sized
industiies and organizations, since farge, complex erganizations pro-
vide many opportumbes for horizontal and vertical job mobility
C onsequenily, we try to wdentify likely entry-level job categeries in
trade occupauions. in industries such as health care, transportation,
manufacwuning. and Minance, and in large organizalions such as
banks. hospitals. and trade unions.

{dent:fying Job calegonies that fit our crilenia and then devejoping
conditional job offers s a slow and frustrating task Caling on
employers without a referral ot a direct lead is not very productive,
even wh'n we've researched local employment patterns and know
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" that 4 consistently hgh number of annual upemngs exist i a certain
job ategory. If employers are nbt aware of our vour seling philoso-
phy and approach, they’re not inchned to discuss the adapltavion of
hining procedures or the development of g special traimng program.
Without any adyance contacts 1N an vrgatizaion, we are rarcly able
to alk to the people who make huring devisions. We ntay obtlain the
promise of one or two Jobs lor disabled workers. because most
employers suppotl the dea of giving disabied applicants an even
chance. But these prumused jobs rarely materalize. since they often
represent d token philusophicdl agreement from employers w ho have
typical misconceptions about hinng the disabled.

On the other hand, we [ind Likely job categories and feceptinve
employers through a strong. broad network of contacts 1n l};al busi-
nesscs and unions. We have been uble 10 make use of exiSting eol-
lege relationships with the local business cummunity. bul we have
alsy devetoped new vontacts with employers and umon officials.
We've concluded that the effective operation of 4 training and place-
ment progeam for disabled adults requires the collaboration of
several agencies and organizations in an aetive partnership. The
partners in this enterprise — education. lubor. and business — each

\ti.nc individual and mutyatly beneficial roles. and the resulung
inter-organizativnasl connections leqd to the development ol vondi-
ttonal job offers and flexible hiring procedures (or disabled appli-
vants. The lollowing secuons desunibe the roles that college stafT,
business representatives. and union offivials play 1n our vocational
counSeling partnership.

. The College ' )

.

Yista 15 one of Mve public volleges operated by the Peralta Com-
mumty College District, serving the residents of Albany, Alameda,
Betkeley, Emerywille. Qakland, and Pi dment in the San Francisco
Bay Area. and the reswdents of Plum.. <ounty in Northern Calilot-
nia. As one of seven noncampus colleges in the United States. Vista
vnrolls over 14.000 students in approximately 400 clusses each
semester offered in more than 300 locations scattered throughout
the six cities served by the district. in senior eitizen centers, Corpor-
ate lunchrooms and boardrooms, publie libraries, banks. churches,,
comalescent hospitals, post offices. and on the University of Catifor-
ma. Berkeley campus. Classes are often offered in partnetship with

@~ agency or organization that supplies the college with rent-free

ERIC 13
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classtoom space  Contralized personnel, registration, counseling,
duphicauon, and other admimstrative services are provided by a
small full-time staff housed in 4 Berkeley office building Students
generdlly are able to attend classes near their homes or places of

employment. .
The adults who enrall in Vista Jasses are hat conventional college
students. Visld students — average age 41 — are older, skill-

oriented, distrinunating cducational consumers who combine their
educational activities with the demands and responsibilities of work-
ing and raising famiics. Vista students do not form a homogeneous
group. They possess diverse and sometimes unclear educational
gouls. thewr educationdl backgrounds range from high school to
advanced degrees. therr incomes cluster at middle to lower economic
levels, therr communtcation skills vary greatly, and many are in the
mudst of personal and/or oveupational transitions. About 700 dis-
abied students (half the total number of disabled students enrolled in
all five Peralta volleges) enroll each semester in Vista's-personal
ennichment. pre-vocauonal, and vocational classes. A wypical Vista
studeni enfulls in only one or two classes each semester, and many
students are interested in learning opiions such as experiential
activities, irdependent study, and credit for prior learning About
half of these students-are newcomers to postsecondary education.
and Vista appeals to them because its instructidnal programs are con-
venient, practical. stimulating. and flexibie.

Students can choose credit and non-credit classes that begin at
various times during the semester. Classes meet on a leisurely
weekly basis or an iniensive weekend or daily schedule. The college
‘1> committed 1o using new instructional approaches, and students
«an presently choose from an instructional menu that includes for-
mal lecture/discussion courses, computer-assisted classes, news-
paper and television courses, field trips, independent study, and self-
paced learn..g activities. These classes are developed and offered,
usually in response fo specific community requests, by Visia full-
time staff and part-time faculiy.

« _ ,The coilege™s role 1n our vocational counseling parinership is to
provide flexible, high-guality instruction, access to a broad specitum
of suppottive services, and linkages with local business and social

° service organizations. Vista is ideatly suited to this role because of
the college's operating philosophy and noncampus status College
o stafT are accustomed to responding quickly to requests for educa-
ERIC
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tonal services trong all segments of the East Bay community, Many
new classes, partictlarly i business-related currwulum areas, are
offered each semester in g vanety of istructional formats, and are
tauvght by professionals whu work i local businesses and agencics,
The ollege’s reliance on community organizations for clissr yom
space hay resufted i very stiong college-community relationships.
Cullege stuff also serve as educatiunal brokers by referring students
dand community urganizations 1o other colleges in the district or to
uther service groups when the college is not able to provide a partivs-
lar service. the advantage in operating such 4 fleaible, community -
based learning institution 15 that the wollege is able to serve as 4 point
of entiy Tur many people who would not ordinurily be involved in
postsecondary education For example, many of the college’s dis
_dbled students use Vista Jasses o> readiness expericaces before
vnrsllment in pre-cmpioy ment ur training prugrams offered by Viste
andl other colleges m the disinet.

Private Seetor Relationships

Strong conneclions with different segments of Lhe private sector
are orucidl to our voudtiondl counseling approach, since we depena
ufl privale employers o help develop our leaiing activities and then
hure our graduates We use Vista's network of contaets i local busi-
neys and indusiry in our search for recepuse employers and condi-
Lonal yob offers, bul we alsy have develuped ways of establishing and
reinfuring our UwN CANECEns with private seulor organizatiuns.
One way ol develuping positiv e relaunships with private employers
15 tu get them indurectly involved n pur program — before we ever
mentn jobs fur the disabled. We often intitiate this kind of indirect
parlicipation and support by tatking individually with employers who

. have been referred to us or by imviting certain employ ers to be mem-
bers of du- projeet’s special advisory commitice,

The Advisory Commiltee on Vocational I’rqg\,mmb, for the Dis-
abled, which iscomposed of 10 10 12 representalives of majot private
employers and souial servive agencies an the Last Bay area, meets
about threc tmes cach semester at the vollege or at 4 member’s of-
fice Commulice members dre ashed 1o participate because they have
influence on personnel procedures an thewr urgamizations, and
because they seem 1o be ueative, flexable peuple who are willing o
coniribute 1deas and real work-world experiences 1u'our project. The

Q mbership uf the commiltee 1» fluid, some inembers have been
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dcliv? partiapdits lor several yedars, but others leave and are re-
placed.

A magor forus of ady 00y contmutice meeungs and progects is the
sensttization of all members (0 the abilinies. skills, and special needs
ol disabled workers For example. we frequently discuss topics such
ds the four myor types of disabihities, the worksite implications of
different physical and mental limilauons. nusconcepuons about the
probients assouated with hiring disabled workers, and ways to com-
ply with Sccuons 503 and 504 of the 1973 Federal Rehabilitation Act
Many such ssues surfaced during 4 general project of the advisory
vommiitee. the formation of the Ciy of Qakland Mayor’s Commis-
ston on the Disabled. By heiping 1o deline the role and composition
of this new wity-wide comimission, ouf «dvisory commtttee memnibers
leqarned so much about disebled people that they became advocales
themselves. Therr advocacy attitudes broadened their wleas of
appropridte juby bur the disabled, which led in tuin 1o thoughtful dis-
cussions of tobs in their organizauons, the specific skills required.
and the aranner in whieh staadard pessonnel procedures often work
10 the disadvantage of certain disabled applicants.

Senyiization and indirect participation are also the objectives of
our tndividudl ks with employess who are not part of our advisory
commuittee. [n trying o establish addional relauonships with private
secior organizationy, we first identify medium (o large-sized firms in
the arca — since we dssitme that larget ofganizanons will have fic-
quent openings in severdl job rategories Then we locate 2 contael

- person in each targetl orgens. ation through recommendations from

C Vst staff oF our advisory commattee. ldeally, we obtant an introduc-
tion 1o an ndividudl who is directly mvolved in personnel decisions,
but we'll talk with any recepuve staff member (¢ g . vice presidents,
office managers, traming olficers, or recruuters). -

When we lind an employer representative who will talk with us,
which usually requires persisience. we ask what their employment
necds arc and how we van help. Jobs for disabled workers are rarcly
mentioned specilfically in il tatks with employers. At this
prehnuinary stage. we are more inicfested in gelting employers
indirectly involved in our program. For example. we may ask an-of-

+ - fice mandger or trarung olficer 1o alk with swdents m one of ous
training classes about interview procedures of the characteristics of 2
certain job
X I his indirect approdch demaids patience and time, but it ofien

< :
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results un an cHlective vollege-employer relationship tht may even-
tually lead to condivonal job olfcrs and employer assistance in
developing our traming programs. As members of our “advisory
group bevome more aware of the emiployment potential of disabled
workers, they also becounie more alert wo the possibility of rce.rumng
the disabled fur present and future opermgs in thew organw!mns
As employers pbserve our tranung aclivitics, they understand tiat
we are anlerested v the loag-term employment of disabled adults
who have gooud work skills and attitudes. Uaderstanding turns lo
advouay, and these employers are often wilhing o adapt hinng pro-
wedures.su that quabified disabled applicants can compete fyirly Tor
Jubs without any compromise of existing cmploy ment standards
The benclits ot develupiag these private sector relationships are by
nu means ohe-sided W lcarn more aboul the private scelor’s
cmployment necds, which makes it easter for our graJUdlcs 10 find
and heep guud Jobs, Advantages w empluyers mclude Llami‘wuon of
thewr rights and responsibilitics relative to federal regulations, the
change w0 help train & group of rehable. competent workers, and
deeesy W speuidl serviees the college can provide for all their
cmpluyees eg . management traming senunars, disability aware-
ficss cldsses, and aleohiol mansgemen! workshops as desunibed in
Chapter 8}

The Union Cennection

Simce union jobs arc usuully well-paying and secure, and simee
ntany cidhe blue-collar and whitcaollar jobs it the private sector
- mgemzaﬁona that nterested us were unionwzed, we decrded very
carly that we needed to develop a4 strong relsbonship with local
uniuns. Flistorically . commumty wllege personnel ar unien offi-
eluls have had differences of opumon on the value of certan cur-
riculum matersals and (eeching Strategies, and mitially we. were
unsise of the guickest and moest elfective meihod of involving unioh
lfivials 10 our pruject. Tortunalely, we sgon discovered a rational
project i Qukland that seemed espeaially Jesigned to assist us. Qak-
land 15 one of nine metropolilan arcas across the vountry selected to
pilut-Test the Handiapped Placement Program, an innovative pro-
ject sponsored by the Human Resources Developmeat Institute
(IIRD}) of the AFL-CIO.
The IIRD1 s the training and employ ment arm of the AFL-CIO. it
ot consortium of labor, gou.rnmu.ﬂl. mdusiry, .|nd educational

[MC )
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tnstiutions that was established i 1968 at he request of President

Johnsen. The principle responsibility of the HRIDT 15 1o promote

iraining and employment eopportuniies for the disadvantaged,

underemployed, and unemployed. The institute supports programs

that overcome problems 4nd barniers that keep adul workers (rom

realizang Lthair employ ment putential. JIRPY :ataﬂ"prm tde technical
. desistdne? o both unwns and employers, ¢nd operate special
employ ment and Lfalaing programs {or wonwn. minorities, veterans.,
and other special chiefttele grlﬁlps.

The Handwapped Placenwent Program, an 1HRDY, project 1nittated
in 1976..embodies the AFL-C10 philosophy lh{l\:;b\qualiﬁed men-
tally and physicaily handicapped workers should have equal oppor-
lunities tor ermiploy ment. The objectives of this spectal program are:
10 place qualified handwapped workers 1nto union jobs. 1o help
imured workers reenter the work force, and to provide lechnical
assistance 10 gmons and employers who are not th compliance with
lederal affirmauve gfton gurdelines.

Aleach of the nine patiunwide pitet sitas of this special program. a
placement specialist wonnects people gnd erganizations {e g, local
community colleges. aguh education schools. Central Labor Coun-
cils. and locai private employers) that can help disabled workers get
' umonized jobs. The goul of each placement specialist is to place 18

disabicd workers pzr yedr in private-sectof. unsubsidized'jobs
Uakiand's placement specialist, who 15 a long-time union worker
I and organiZer. supporied our vounseling and placement approach
We deuded to wollaborate closeiy, since our Juint efforts would be
more productive than woriing separaiely. We focused initally on
developing the wniacts. connections, and agreements (hat would
lead 10 long-range. conunua! placement of large numbers of disabled
workers. A great dedi of bme and energy has been invested in per-
suading local privale-sector employers ang corresponding ynions to
hire more disabled workers, Actually. we want more than philosophi-
cal agreement (Tom unions and employers. we waiit them to agree 10
asstst m the placement of specific numbers ot quabfied. disabled
praduates of our \raining programs.

Because of our HRI placement specialist’s strong union back-
ground, we have ganed the support of the Central Labor Council of
Alameda County and of many local unions Togerher. we work hard
o convince unten officials that we're not asking for favors, that we
‘{” n’t wanl employment standards o be compronused fof one of two
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tuken disabled workers, and that we o' want then to help develop a
training program 4nd then dispath or accept yuahified disabled grad-
uales of the program. *

Umen officlals, once they undersiand our program objectives,
often help us approach lowil orgamizstions that empioy their mem-
beis. Many of our traiming and Flacement efforts in the private sector

Shuwn above from jef W nghtare (seaed) Kon Croswell, International Representaue. Cym
Muandlon Workers «f Amenu gnd R € Nelson, EmPloy ment Manager Recrainng. Paufiv
fulephone wwanding) Dwen Mapan, Handiapged Pisement Socciabst, Hlumen Reswunes
Dovupmeni bishutg, Al . Theds MulNsil, Cooidipaiwon SPocahist,. Lmplodment
Lesgiopmien Depaiment. fuan Levn. Aswstant Dingctor. Callurmig Department of Riehabiliia
ton and David Tans. Project Director & is1a College

would be mneffecuve withoul the tacit approval of the unions con-
verned. our rehance on umon officials as active partners in the plan-
ning process results in explicit unicn approval and support before a
tralng program s anitigted. and owr eventual graduales have a
much betler vhanve of being hured. Descnptions of iraining activities
in the next chapter demonstrate the active role that union officials —
of the Roufers Umon, Communication Workers of America, and the
Service Empluyees Internationdl Union — have played in identifying
worX skills and attitudes gnd in planning training activities,

Summary . &

working directly with Dravate employers gnd umion officials to
obtain conditional jub offers, 10 plan huring procedures that do not dis-
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Cattiitale dagaionst disabled applivants, and to denufy, skills and
attitudes that shoud be covered in traiung 1s N0t a4 quick, easy pro-
wesy This preliminary planting procedure. which occurs before stu-
dednts ¢41e recruited for raining. demands the active collaborauon of
cotlege stalfe private employers, and umon officials  Uneasiness
abuut compromising work sténdards, anxieties about compliance
with federal regulalions, assunptivies gbout worksite accommoda-
tonys and the ek wlinformation vn all sides about disabilities can be
vvercome only by the cunsitent, open shaning of mformation and
aieeng of concerns. Thes cooperative process of discussion, analysis,
+nd nregotiahion, eventually results tn emplover-union college agree-
menty 10 hure Jisgbled graduates of cooperdtively planned training
progranis The planmng process may tahe from six months 1o a year,
but it is ume well spent when the outeon.cs are « ugh-guality train-
ing program, « fugh placement and job re'ention rate, and positive
wing-term reldtionships with unions and private sector oL 1012200N0s,

W had o headd starlin establishung good relauenships with unions
«nd privdie employers because of Yista’s strong cummumty cennec-
tons and Gaaland’s special HRDI project A broad network of exist-
iNg contacts way Relplul but not essential to the development of oar
programs I conlacts Jun't exist, they wan be developed slowly with
the seme indirect process that we used, by building on one or two
credible assuiations with lecl employers and umon officials 11 the
iniial emphdsis 15 on open discussions @nd thoughtful planning
tistead uf requests for jobs, then all participants have a chance 1o
CRAMINEG YUEsLOons, assumptions. and concerns before making com-
mimenis for teanung or placement activiues. Every college has
Made some good commumily conneclions, using our counselhing
approdach requires the recfurtment of one or two employer or umon
representatives Lho are willing to help plan 2 tramning program for
disabied siudents Addiional conlacts are easier gnee ene sirong
teaning prograr has been planned and has preduced competent
graduates

Ic 2t
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Chapter Three

TRAINING AND PLACEMENT
STRATEGIES

The positive relationships formed with union officials and private
employers in the search for vonditional job offers lead smoothly to
cmployer and union patucipation in conslructing the appropriate
traning and placement acuivities for a particular job. We try to
develop strong. long-term partnerships between union personnel,
employers, and college sialf. Unions and employers want to fure
vompelent, produclive workers, college stalf want to provide consis-
tent high-qual. y skl tramning that will preduce qualified workers
Cunseyuently, 1t makes good sense for wollege staff and employers to
worh together to plan training acuvities that focus on the specific
skills and attiludes necessary for successful job performance.
Because private sector representatives have been so directly and
intimately involved in planning, operatung, «nd observing our train-
ing activities. they know that students who have successfully com-
pieled one of our traimng programs will be good employment risks.

® DeyBn Apptobaate Travning
Activiies
= Anal¥ze tasks t¢lated to condi-
| tronal job cifer
— EmPhasize lob-related sklls
and attitudes
— ADPProximate on-the.job work-
ing conditions
= Allow studeats 10 demonsirate
work Skills o employers dunng
training

- +

s Seiecn {nstruclors, Ardes, and

Traning Sites

= Choost instruclors with direct,
ICCCOY CXPENENes 1 Job arca

=~ {denufly off-campus wvaimng
5:1¢8 that are simlar 1o actual
working condiions

— Organze aides and olher sup-
port services 10 complement
sImction

O
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Before we desinibe our traihing and placement sirategies, we
shuuld note that gur detimbion ot o traning program is a series of
short-term autoitws that lead @ suceessfud job placement. None of our
programs last longer than 4 semesier, in conirast with traditional
vuudhiondl traiming programss that may require one or two years of
full-time swudy. We emphgsize briel, intensive progtams — from 36
(o 108 hours in length — thai combine orientation, traming, and pre-
employment objectives. ;A program muy consist of enly one 108-
hour training lass or of,one 36-hour oriemation ¢lass. Some classes
hegiit and end ot specifié umes, others are open for enrollment at any
time duniag the semcjﬁer.

The complexty ol the job requirements and the objectuive of Lhe
“Uass ~— onientation, pre-employment, and/or training — ‘etermine
the nature and (ntengity of the learming experience. We focus on the
critival job skiils and atutudes, and we encourage siudems Lo learn
and demonstrate these skiils as quickly as possible. A successful
placement generaily oceurs immediately after a student demon-
steates the appropifue skdls and attiudes. The immediacy of the job
possy uly, combincd with the short, intensive nature of the classes,
vertanly contribules (e the high motivation and jow aurition rates of
<tudents. /

Once we‘»e}olg'tamed wonditional employment offers in a specific
Jjob category, we work®with employers and union officials to plan a
training program that;

1. emphasizes specific skills and attitudes that employers have

linked with successful job placement and performance,

2 ncludes activities that approximate the acwual on-the-job
working conditions and gauge the motivation of students,

3. 15 aught by 4 fair and demanding instrucior, preferably some-
one who works (or has worked) in the company or union tnat
will place our graduates; and

4. gives students the opportunity to demonstrate their work skills
and attitudes to potential employers.

Most of these traming strategies are common-sense ideas that are
usually incorporated into conventional training programs. The
unwque aspect ol our approach is the cmployer’s or wnwon's direct, fre-
quemt partapanon. When planning the topics a ceriain program
should cover, we ask employers exactly what they expect an
employee 1o know and be able to do for the particular job role Oui-

Jmes from sumilar treining courses offered at other colleges can be
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helpful, but we depend muce un the irdiming recommendations of
lucal employers and unwn personnel Together, we carefully analyze
the Job tasks to discover the required skdls and alitudes, how they
van be taught, and how they Can be demonstrated Whenever possi-
ble. we hire mnstrudturs or special consultasts for the training class
w hu have had ycars of work experience in the company or union that
has made the conditiond Jub offer 10 vur graduates. Often we help
these expericived practitivners o get a college weaching certificate,
uccasiondlly we team teem with eapenenced college teachers Qur
intent 15 tu train students thoroughly in essential job skills and the
tricks of the trade as well,

Another key aspedt of our traiming approach s the wse of caipluser
observations o other worh  porfurminee  assessmens  methuds  as
sibsurates for the conventional ob anterview, Employers and umion offi-
clals are encouraged to vbserve and Llk with our students during
tramyng oidss sesmons. Employers visit Jasses frequently and ocea-
sionally lire students immediately We encourage work performance
adaptaniens of furmal hinng procedures primarily because the tradi-
tonal employment intersics process 1s designed to screen oul peo-
ple who do nut leok ur aet ‘normal * Qur students, due to mental
and physicdl disabiities that are combined with a lack of confidence,
usially ring alarm bells (n the minds of personnel interyewers. As
mentigned prestously, our studants are more inekporienced, more
dfxious, and less atticuldate than the gencral disabled population
Therefore, we have structured cach of vur tratmng classes (o func-
LD ds 3 @arning expericnce vhd as an ayvenue for students to dem-
onstrate their work skills 1o prospecuive employers

Porhaps the best way (0 cxplangour trdinmg and placement
apprudch 1s to trace the development of several of our programs The
followng sections describe our roofet’s pre-apprenticeship, custo-
dudn, postal service erk. and nteruept operator programs, wilh
examples of the mistakes we've made and the successes our gradu-
ates have expenenced as a result of each program

Roofer's Pre-Apprenticeship Program
Our roofer’s pre-apprentiveship program was dusigned to orient
and screen entry -ievel applicants for the roofing indusiry. This voca-
twonal area was chosen because ot offers the incenuves of hign
cnmployment potental and high wages. Roufers” apprentices, if they
cudn manage the physwally demanding work duties, start ut about §7
o hour and can carn over 823,000 a year at the completion of 1he
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32 / Rooler’s Pre- Apprenticeship
four-year apprfnlicesiup program. College staff, Department of

Rehatilitation representatives, the HRDI placement specialist, and
personnel from the Roofer's Union (Local 81) planned our appren-
teeship sefeening activities, and union officials agreed to dispatch
those students who completed the program.

In prehminary planning discussions. union officials reported that
gelung new apprentices to show up at job sites consisiently at the
vFack of dawn was a magor prublem. Roofers usually start work at first
iight to avond the heat of mid-day, when roof temperatures often are
20 Jdegrees higher than ground temperatures In additien, when an
apprentice is fale. a Journeymadn reofer who is being paid a very high
sdiary 15 fofved 10 stand around and wait. Union officials also said
they were looking fur careflul people who could salely handle the
physically demanding wo:k. Therefore. we designed a 33-hour
screeming program that stressed a) prompt. regular attendance at 6
lass sessiuns, b) the physical demands of the work, and ¢) the

ogram was pubhicized through the college’s general infor-
mdti network and through meetings with Department of
Rehibilitation vounselors who might refer applicants We carefully
structured the program’s cnientation and subsequent meetings to
g<uge the motivation of prospective studenids. For example, orienta-
tion to the program’s geals and activitics was held on a Saturday
morming ¢ Qakland’s Labor Temple. and the five class sessions
started at & a.m. each day of the following week, either in a classroom
4t the Labor Temyple or & 4 job site. Students who arrived late were
turned away and advisea to explore other job areas where early
marning punctuality was nol crucial.

Students with different kinds of disabilities enrolled in 1his pro-
gram. Most had leqrning dJsabilities or were marginally mentally
retarded. Qne Vielnam era veteran was physlcally capable bul had a
grashot wound in his Jaw that affected his speech. With the excep-
ton of two nondisabled men who responded o the college’s general
pubhicity. the students svere all disabled in ways that didn't interfere
wilh their physical vapatalities but did impair their abilily to succeed )
in formal Job interview siiuations. All had a history of intermittent
employment or unemployment.

The attriteon rate was high in the first three days of the class Of the

58 students who enrolled in the program during the Saturday orien-
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tation, vnly 22 stowea up ol 6 o m un Monday. Four more students
had dropped out by Wednesday, We were not distressed when siu-
Jdents Jecided not 1o complete the program. Their attendance,
however brief, cxposed them 10 the rzal work 1asks of the roofing
trade. I students epted to drop out because they discovered that they
Jidn't want to be reofers, then our program had served a perfectly
fegiimate career explorauon funcuon Al of the 18 students who
completed the five-day sequence of classes have now been dis-
patched as apprentice reofers on union jobs.

This program was very successful in terms of the long-range
parinersiup thdt developed between the college and the roofer’s
tmen. and i terms of the sucessful placement of graduates as well
Huwever, we made one mayor mistake in planning the class
activitics. The apprenticeship coordinator talked with students about
the woik duties and safety requirements, and all students visited
sevetdf Jub sites W observe wurking condiivns and wlk 1o appren-
ey But we did not take cach student up on o roofl during the
Cavses Ome graduate of the prograny. a wotman with dyslexia, » s
dispatehed to a umon job on g huge, flat roof of 4 three-story build-
ing. All morning she wuorked well in the maddle part of the flat roof
At luich she wouldn't Jook over the edge Al quiting time she
wouldn't and cuulg.:ln't come down Nueedless 1o say. every student in
ODUN SCICENING ProLess Nuw ZoCs up un 4 reof, buckfes on g safety har-
ness, and leoks vver the edge. Acrophebivs do npt belong e the
rovfing trade Wo were femiss 10 nut making the class activities more
closely approximate the working conditions

Cuslodial Scryiees Program

Almost every spevidl employment program for the disabled in
Cahfornig and across the nation has a cusiodial program, primanly
because this s 4 stereoty pical job for the mentally retarded. Even so,
we deaded to develop wur program because trained. expernienced
cuslushans are in ventinual demand by public and private seclor
cmpluyers The myor difference belween our program and maost
eyiing custodigl traiming programs s that we place students in
unionwzed privale seclor jobs The salary. bengfits, and securily
dilterences beiween unwn atd non-union custodial work are signufi-
citnt. '

In planming the leartng avtisitics for ths program, we worked
»losely with local employers, members of the local Service
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Lmployees Union, and the HIRDI placement specialist Union offi-
viady and employers both said ““we need reliable people * They
wanted to hire vustodians who would show up on time on 4 regular
basis and vould perform speaific custodial tasks. Personal reliability
was fated ds hughly ds work shills in getung and keeping custodial
Jubs, Therefore, our tegsning Class emphasizes regular, prompe atten-
dance, ds well as the basic and speaal procedures of the custodial trade

The custodial training class, which runs tor 108 hours over 18
weehs, 1s team-taught by & communny college nstrugtor with social
servives caperience and an instructiongl assistant who has been a
pravticeng custodian for 30 years. This teacher-pracutioner team
combinalion has been very clective As part of the class’s regular
dotivities, students maiitain Ouakland’s Labor Temple Student

andance and work tecords dre open to employers with the stu-
dents’ consent, and prospective employers are encouraged to
vpnerve the students as they perform custodial getivities i the Labor
Temnple

Most of (B students who have completed this class have been
entployed in Private industry. Some were hired after un employer
ubserved them Norking in the Jass Others were hired on the recom-
mendation of theYlass instiuctors, who are carelul 10 endorse only
those students whp mcet the firm rehabihity and skill st.ndards set
for the class.

Student aeguirgs tirst~hand
CYPCTien Wl oud cuntenliai tras-
g progrant, spunsosed mil b
Yosta § otlege and  the Servye
Fmployees Internationa 1 aon
# Lo s
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Lmployer observabions gnd instrucior recommendations are
methods of substituting work performance for a furmal interview in
the employment process, and the sglue of this strategy s demon-
strated again and again. For example, a visiing employer asked one
of our custodial students how he would <lean a certain lype of sur-
fa.e This student had become an excellent cusiodian. He knew
when and how 10 use Jdozens of different cleaning compounds, he
vould load a truck with 4l the necessary equipment {which he also
knew how tu use) for two or three different cusiodial Jobs. When
faced with a duect question [rom ¢ man who might hire him,
huweser, thes student ffoze. He mumbled that he dwdn’t know and
then alsu Jenied know.ng how (v use a particular prece of equipment.
The class instructor intervened and asked the student 10 show the
employer how he would clean 4 simidar kind of surface and how
Jdifferent equipment was used. The student came Lo lile and cenfi-
Jdently demonsirated his skills, He felt much more comfortable and
competent in showing what he could do rather than talking about o,
The employer hited him. That student and many others like him —
competent but peryous and inarticulate — would hasve been quickly
eliminated in any formal job interview,

Postal Service Mail Handles and Clerk Program

In gddition to furmal interviews, the traditiundg employment pro-
LC contains another procedire thal s often an obstacle fur disabled
Juli seekers, written employment tests, Wrnitten tests can be econom-
ialaind efficient screening devices if they measure language or com-
putationdl skills that are nece »sary for successful Job performance. In
mdny Lases, however. witlen 1850s are not good predictors of even-
tudal 1ob performance. Many candid employ ers agree bui also s4y ihey
cannot dfford the personnel gnd tume necessary Lo develop and
implement individu ithized, pecformance-based assessment straiegics,
Wniuten tesis, whether or not they are used most effecuvely, con-
tinue 10 funclion as sreemng desices that elimingle many job
seehers whu may dclually possess the necessary job skills and
dattttudes  Anxiety, lack of vonfidence, and unsophusticated test-tak-
ing skills are factors that lead o failuce in writien tests. disabled job
seekers are pften able 19 Jo the work involved but cannot Pass wrii-
ten 1ests

The pustal service mailhandler and clerk program was developed as a
way for quahfied disabled job seekets 10 avond taking the Civil Service

o exam, which is notonous fur its length, complexity, and dubious rela-
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tonship W jub serformiance No speubic trainmg occurs in our Program
Instead, we recrunt and sereen apphcants, and refer them to the Post
Office f we (hunk that they can do the work required of mail handlers
Our scleening provess inciudes ¢ vatiety of formal and informal assess-
nient strategies {see Chapter Five for delails) thal accurately measure
the appropriate language, computationdl, «nd problermn-solving skills in
4 nun-thrediening manner. Thesc assessment stralegies enable us 1o
refer vapable applicant: who know whadt the job will entail and who are
vertain that they 're interested in a mail handler position — people who
would be good employment risks for the Post Office

We developed this referral and assignment arrangement afler
numerous discussions witl the Handicap Program Coordinator of
the OQakland Main Posl Office. which 1 the central mail handling
fauility for the entire East Bay region. Owing o the size of this facility
and the high wurnover rate 1in entry -level positions, mail handlers and
oiher beginni.g clerks are continually needed. The Handicap Pro-
gram Coordinator. who funclions as laison with the disabled com-
munuy, coordmates specal gdmultance employ ment programs After
we explained that we would conduct alf the testing and screening, he
agreed that the Post Office personnel department would “try out’™ at
feast L0 of oor students each year. Officials of the local of the Mail
Handlers Union. which represents postal employees, also agreed lo
our special temporary placement program.

Onee referred, our students are usually hured for 2 maximum of stx
munths of temporary work. The “temporary™” designation of this ar-
rangement means that the Post Office s not obligated 1o hire our
referrals permanently. but this placement strategy enables disabled
apphcan.s to learn and demonstrate their skills while on the job,
instead of on 4 writlen test. We encourage postal supervisors (o com-
municate clearly with our students and to demand that they gerform
as well as pther employees. Some on-the-job trairing occurs with our
students. ds 1l does with all new postal employees, but our students
recetve no spevial considerations, If they do not demonstrate good work
habits and skalls cluning ther temporary tenure, they are terminated

This program has been an unquafified success i the last three
years, 30 mentally retarded or Jevelopmentally disabled students
have been referred 0 the Qakland Main Post Office for mail handier
positions, 27 have moved from lemporary (o permanent employ-
ment with the Post QfTice. In three years, only three employees hired
under this special placement arFangement have been fired Vista Col-
Q ¢
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lege stafl nuw provide all of the assessment, relerrad, and follow-up
servives lor this program. Cullege counselurs. rehabilitation coun-
selors. and sheltered workshop stall refer vapable. mutivated apph-
Lanls to us, and we then tesi and refer quahified people 1o Post Office
petsunnel. We glso Jheck on placements and advise Post Office
supefvisuls about other matters wuneerming the Jdisabled. We con-
sider this program g suceess because of the high rauo of long-term
placements and bevguse ol the pusitive, broad refationship that has
evolved with Post Office persunnel. Visla will soon provide a specisl
traiming semingr on dlirmative action and FEO procedures for the
disabled to 250 Post Office supervisors and managers.

Intereept Operator

This program lustrgtes severt of our crucidl traanig and place-

ment straiegies, 1l is particularly exciting because 1l establishes the
precedent for cunducting o spevial lraning gnd placement program
with & maur private secior employer. A member of our advisory
cumnutiee who 1y d revruiter for Paafic Telephone learned thal a
new Jdivisiun wdas being established tin San Franvisco that would be
staffed by 935 intereepl uper stors. He alerted yy o the possibility of 1rain-
g blind students and uther disabled persons fur this new division. Visla
staff. the HRDI placement speciabist, and the Paofic Telephone recruiter
imbiated ¢ series ol meeungs with Pacific Tulephune sdministrators and
offividls frum the Communicativns Wurkers of Amerna, the union that
reprasents telephone company employees

After almost 4 yewr of discussions, Pacific Telephone has
exlended 20 conditional job offers o graduates of our intercept
operdtor iraining program. We have agreed 10 recruil, screen, fram,
and refer quahified intercept uperdlur apphcants 1o Pacific Telephone.
IT our students du well in an wterview, they will earn one of the 20
conditional jub offers Onue tured. they are ehgible for normal pro-
meton and transfer opportunities within the telephune company.
This career advancement potentiil s especially important to many of
uur students who gre nut interested i uf pet able w pursue ady anced col-
lege drgrees.

A Paaific Tetephone consultant helped Jesign oug training class to
insure that all dulivities aweurately reflect the required Jub sketls and
atuitudes. Inlercept operators musl be able 1o quickly enter seven-
and tlen-digit numbers that they hear from the customer into a push
button console. In the training class, students learn how lo use a [(-

ri'y adding machine (adapted lo replicate the ONI operator console
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key conliguration) aml then practie recording seven- and ten-digit
numbers from an auwdiotape. Practie Jdrills emphasize speed and
dccuracy o that students will learn to record up to 200 calls an hour
Punctuality and reliability are two other essential job require mepis:

Al Bodeso, Pacfic TelePhone s Manager of the
ONt sccuon N San Francisco. works with
James Watts. 2 new Pacfic TelePhone
cmbloyee and a graduate of Vista's Entercepl
Ompératoe training Program

the class met for three hours twice 4 week. and students could enrol
at any tume durning the semester. The class is now offered through
funding from the California Worksite Education and Training Act
(CWETA) for 30 hours per week for six weeks.

The various components of this training class increase the chances
that students will successfully negotiate the eventual job interview
The students who gre referred to Pacilic Telephone will be confident
that theY can perform the job. their atlendance and punctuality
records IN our class will demonstrate important work habits; and they
wili have pracuced good iiterviewing skiils several times in the train-
mg class. We anucipate that most of the siudents we refer will be
hired by Pacilic Telephone, eight referrals have been hired so far and
several more are on an employment waiting list.

Plans for the Future

All of the programs descnbed here will continue as long as the
conditional Job_offers exist 1n each employment area and as long as
the programs produce qualified. competent graduates These initial
programs have given our counseling approach a good ‘‘track
Q 36 .
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teword  Beuasse we've mivested su miuch time and thought into
develuping a philusuphical and practical partnership with union offi-
chals and employers, they are very supporiive whén we sugpest new
Programs or vatiations of exishing ones Cur present contacls in
oS and, privaele sectur Ul'gdm!dlll)nb now recomimend our pro-
grams and »tudcmb 1o their colleagues and friends in different unions
and prganizatiorts, and these reeommendations often develop in
new 1raining programs. We have defined 4 way of working together”
thal lets ail members of the parinership — the college, the union, the
employer — satisfy individuat objectives and needs.

A good example of the “trading™ that occurs i this type of re!a-
toRsttip s our recent discussivits with officugls from the Hospital and®
Institutiondd Wurkers Uniun (Lucal 250 of the SEIU). Stalf from this
lucdl unign contacted us tu ash whether we could give their super-
visurs ahd shop stewards a brel workshop in assisting algoholic
employees We immediately agread to provide such educational
suppurtl, activities thal address disabilities Like alcohol abuse are also
vne &f vut prorties In return for offering nine hours of wraining for
abuut 200 supervisurs and stewards, the union is gonsidering recom-
mending neatly 100 placenivnts for disabled workers in hospital jobs
(¢ ¢ . laundry, custudiad, and foud services). The appropriate training
programs {ur these pusitions will be develuped as soon 48 we have
strung wadiivnal jub uffers from the union and the hospitals involved

Trammig and lechnical assistance abso play 4 part in preliminary
discussions we'te now faving with dadministrauve personnel in the

- private secrily and pubbe tranisit tndustries, We've asked these ad-
_nunistraturs what the college can do for them, we have not yet talked
abuut jubs fur the disabled. If the cullege s able o sattsfy some of the
trawving needs of these admunistrators, they wil be more cooperative
when we bring up the issue of jubs for qualified, vomtpetent workers

Celtege Administratlve Suppert

Travung and placement programs such as those described here

walnul uperdle suceessfully without two kinds of admuinistrative sup-

port frong the wolicge &) procedures that alluw thie develepment of 4

dsy of series of Classes very rapully, aml b) the capabilny of offering
chasses i g variely of instructional formats. Must colleges have leng-

. thy, formal currnulum development procedures Classes usually
begin and end at ¢ certan ume edeh semester or quarter, and it often

takes a full avademic year to get approval for a new class. For-

Q dnately, Vista staff are avcuslomed to responding guickly and flexi-
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bly to commuaty requests fur educational services. 1t tgkes about
twe months o get approval for o new class, and the majority of the
300-400 classes offered by the college each semester are short-term,
intensive courses that begin at vanous times during the semester.
and are taught by hourly, part-time instructors. ‘

It 15 yuite possible to cut Jown on curniculum development tugn-
around ime and Jevelop flexible kinds of learning experiences
within the structure of farger. inore formal nsbitutions, however, the
aclive covperdtion of o key mstructional administrator is essential.
Accelergted curnicuium Jdueselopment procedures must be adopled.
record-keeping procedures such s daily attendance must be
systemadtized. and faculty may have 1o adapt their teaching styles.

Summasary

All progiam planning ovours before students are reeruited, Train-
g acliviters focus on prientation. pre-emiployment, or specific work
skifls, and 4 (Tainmng program 15 usuilly a semestet-long series of
brief. intensive activities. After obluninig conditional job offers in a
specific occupational ared, we work with privete employers and union
offieials to plan traning programs that; )

1. emphasize employer-sdentified work skills and attitudes,
approximate on-the-job working eonditions.
gauge the motivation of stuidents, '
are taught by fair bul demanding instruetors. and .
enabie students 10 demonstraie thewr work skills and attiludes
10 polential employers.,

The umique aspects of this teaining approach are the direet, ongo
ing pdrticipation of privale sector representafives and the use of work
performance assessment o sugment or replace peruons of the for-
ai hiring process. Examples of performance assessment techniques
afe employer observations of traiming classes and special temporary’
placements of graduates in potentlly permanent positions. Fach
suceessful planming gnid traming process adds to the strength and
oredibdity of the college-union-employer partnership. and the col-
lege often oifers special seminars of workshobs for private seetor
employees as us part of the bargain. College ad munistrative supporl is
nevessdary lo accelerate cutticutum development procedures.
systematize record keeping procedures, and help faculty adapt their
teaehing styles.

L T TR N 8 |
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Chapter Four
INITIAL STUDENT CONTACTS

Student recruiment yeeuss afler we have obtained conditional job
offers and planned spevial placement prowedures and appropriate
training activities, At this stage we are ready 10 publicize the training
opporiunily, inlerview nterested students, and then refer them to
the progect’s assessment specialist, 10 local soctal service agencies, or
Lo occupationdl programs offered by othet colleges in our district,

* Recruat? Screen, and Select Stu-
dents .
=~ Publicize teawming oPPorluany

through coblege angd vom-
muniY comiracn

. ) — latervicw sudeats (o wentll —
skills. atalodes, godls. and

expeclatians
~ Refer students to assessment | e
specialist, other college irmning
programs. and to locsd socul

* sefving aBChIgs

.

Recruitment

_ Conditional employment offers create definite training incentives.
Rectudment simply beeomey a matter of adverusing the conditional
Jub offer and publiizing the taining standards, which differ slightly
with each partiular program. Successful recruniment sirategics
medude. valling Vista students who mught be inlerested, distributing
descripuve flyers 1o the community newwork ef special nterest agen-
vigy, and making presentations 10 groups of Rehablitation Depant-
ment vounselors and high schoel counselors. We Wry 10 reach all Seg-
ments of the Jisabled community with complete and awurate infor-
metivn abuul iraiming opportunities and entry requiremenis in the
month befere a specific program is scheduled to begin.

We require that all interested students initiate contact with college
slaff, arrange (ur an minal intery iew. and transport themselves to the
wollege for the interview. We will not register a student in 4 training
prugram solely un the recummendation of another counselor, nor
will we immediately register applicants with whom we talk "dJuring
agency presentations. By requiring all applicants o arrange an inter-
view and then appear on their own at the college, we get a rough
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medsute ol theit molivabion, aid we are able to screen out students
who want to entoll sintply W appease their vounselors or {tiends We
want applicants who are genuinely interested 1in working, and our
imilial imieviews give both them and us additional information aboul
whether they would be inletested in and qualified for one of our
traming programs

Intake Interviews
En the bl mierview with o student, we ey 1o accomplish four
objecTives

4 oblain background informdtion converning personal and work
histoty, {

b develop 4 sense ol rapport,

v estahlish o multudl godl that the student can «nd wants (o
accomphsh, and

J  danly expectations about our trampg programs

Of these four tasks, desveloping 4 personal connection with each
putentidl applicant s the most important. since our target population
wonsists Of disabled individuals who generally lack self-confidense
and need extra envoutagement Lo clurify and and then putsue their
empioyment goals,

We first try 10 learn «bout thewr previous educational, work, and
traimueig experienee-. 4 well s their short- and long-terne employ-
ment godls o most vases, our students haven’t had much work
experienve iheyre uncertain of what they can or want to do, and
ofien they are uncomforlably marticulate inwntesview situations. So
we question, bisten. and probe very carefully to help them describe
thear interests, skills. and abihues,

W heaeser possible, the outeome of this mmtake interview s the es-
tabishment with each student of a mutual goal — an agreement as fo
the read smadl or karge siep that person will aoocemplish. In many cases,
this goal s earoflment in v..e of our training programs, if it fits their
trterests dndof they meet our irainipg requirements. In other cascs,
the mutual goal might be to talk with our assessment counselor

—_dbuut earotling 1n 4 vareer planaiag class or completing some assess-

E

ment exercises. Whatever the godl, ot must be a positive aext step
el
that B accomplishable
We have discovered that students come in with widely varying
expectations of what vur trdining programs will sceomplish Another

“ar mon of the intahe Interview s 10 clary stuudent eapedtations
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whout iy wcintties and vatoemes, and o darify vur expecia-
Ly aboni stedvnt perfurmuance Out applicants often aren’t very |
hnowledgeable about what the jobinsuls ed really entwls Thereflore,
& reasviable goar nught by fora student o attend the first session of a
tranting class of go on a field (np to see whethar the job really 15
mnteresting and appropriale. Queasionally, students are not interested
in g rasning prograny after they 'se sivited o job site and observed the |
wolrk Lasks first-hand We dun’t penshze students for this kind of |
decision The traming Jdass has served o g useful form of career
cepiuration, and we ail hase more infurmation tisat will make future
career decisions and goals more realistic, :
Indis idudl intersiews are ime comsumng, esen if they're done oy
traned paraprofessionais, but we dishike giving up the chanee for a
face-to-face mectung with cach student We always personally nter-
view apphivants for 4 new training program, ~¢ we can be reasonably
sute thal candidates will be able o compiete the program and be sut-
wwostully placed Telephone intervicws are conducted only 1f a pro-
gram has been vifered several tmes or if we're overwheimed with
applicants [t telephone appheants seem. to be interested and
yuahfied, we tell them to atiend the first traiming elass At that class
mecung, we mahe o spoevial effort o tdh indis wdually with everyone,
atd the aulivities and vutcomes ot the program are thoroughly dis-
wussed Theempl  er whe made the conditional job oifer Lilks about
cniploser expectatians, and the instructor of the class talks about
student performance requitements

Referral

1he oplions alier an mtlake ateryiew with o student include réfer-
ral o one ol GUT Ltamng programs, d reguidr (runing program 4t
anuther college, vur assessment counselor, br coilege-sponsored
deselopmental amd pre-employ mead asses Reterral decisions are
based vn 4 preliminary assessmient of the siudent’s shilts, aptitudes,
and triuming readiness

Rederrabdirectly wtrmamg veeurs whent we feel that students hase
the ngeessary skuls and sptitudes This happens inftequently . since it
assumes ¢ hugh level of wareer awareness, sohid work shills and
apiitudes, ond strong metivation Mure often we discover 1o il
wilery ews that studenis are not sure what they want 10 Jo. They
needl tu gather morg anformation about themselves and the work
world, or they need Lo strengthen their academue ot work-related

@ "Iy before they make a trainrng dccmgn
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44/ Summary

Approsimately 70 peree it Ol the students who are interviewed are
referred (o our assessieni coufselor 1N sume cases, assessment of
work-reiated or avademe skills s required belore entry 1nto traming
prugrams, we abso refer studenis 1o assessmeni 1f they 're very unsure
about career guals 1F we Ju not have o training program that maiches
4 student’s anterests and aphitudes, we refer thal student 10 assess-
ment and alse w other Ysig classes — so students can strengthen

. skills and lgarn more ¢bout themiselhves while they're w ating for an
appropriale traing program to be developed.
b
Sumirary

After cundiional jub offers, speual placement procedures, and
neeessary  Watling activities have been developed, students are
recruited through a menth-long publicity camy gn directed at local
sovial service agencies, high schools, and cor _wty groups. All
Hiterested students are eguired (o mtiale vontact with college staff
In anintake mtersew, we deternune whether the student’s interests
and skails (it the traiming program, and the student begins o clanfy
employment godls The result of this intitial mtervew 1s a mutoally
agrecd-upon plan concerming carollment in a traiming program,
explorabion of other work/training possibilstics, or parugpation 1n
assessment exeroses W larther Janfy employment objeciives

=
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q:hapler Five /
ASSESSMENT ACTIVITIES

Assessmenl 15 ¢ contrgversial topi, Is there realls onc best
method for dewiding whethr o perserrwill or won't succeed o a eer-
tain job, class, or actsity? Can affective charactertsucs such as
motivation of judgment bef measured accurately and . chiably ? When
i5 (L appropriate 1o use sublective rather than ebjactive tests? Should
the cogmuve ability of gh individual be corapared to the cognitive
dabilny of the general pupulatiun, ur tu criteria established by the
a55e550r? Can peuple learn enough about 1aking (esls to sigmficantly
affect test scores” What kind uf assessment activities are effective for
sereening, selectign, and diagnosis?

Assessment specialists in the public and private sectors Jisagreae,
sumetimes vehemently, about the must religble, accurate methods
ol measuring indeyidual skills, motisy ation, and expenience. The ten-
siun that sufrounds ussessment — {01 the assessor and assessee —
Inieases when 1he value attached W the assessment voniext 1s high
{e g, getung a Job, promouon, or access to spedal services) and the
mdaviduals (o be assassed possess specid]l charactensuy that differ
from the general populdtion (¢.g . the disudvantaged. the disabled)
Consequently, vouational assessment is often a hgh-stress activity
tor our disabled students,

We use ussessment strategies intended 1o decrease anxiety and at
the same time produce sceurdte, reliable Jdata. The activities de-
sulibed in the folluwing sections represent an eclectie, individuahized
dosessment approacit that demands & significant investment ol ume,
persistence. and crealivity, howevear, positive student outcomes have
comvanced us of the solue of our assessment phitesophy and
avlivities

Assessment Pliilosophy

Three prinaples have gwdsd our chowe and use of assessment
achivities

I tssessmeni s o cotmaotts process. Student skalls, interests, and

moetivaliun are measured at various slages uf partivipation in all
Q of our training programs.

ERIC 43
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2 General standardized eses often do o dociraely meastire the
abuies and putenuod of disabled peaple. We prefer 10 use sybjec-
nve and objeclive measures of specific job-related skills.

3 dssesvnient 1y a dgnosac tood thas imddud s rather than eliminaies
stidents frim our prograns. We denufy and then measure only
the speafic skiils and attiludes nevessary 10 succeed in our
training programs,

This ongoing, eclectic, diggnostic approduh 10 assessment grew out
vt our ltustration with the one-shol, genecal, standardized assess-
mentiechniques that are often used with the disabled and disadvan-
taged. Many such adulls have been eliminated from work and train-
ing programs on e basis of poor scores 1n general aplitude and
imtelligence tests We believe that sugh data often are not good
indicalors of employ ment and trating potental, and that many dis-
abled and disadvantaged adults have been unfarly screened out of
FAIPINE PrOGRANS

Two wase studies reinforce our reluctance o use general stan-
dardized tests a5 screening devices, On several occasions, we have
used tests adapted lur the disabled, but have concluded thal even
these test results do not alwdys voncur with our personal evaluation
ol the student’s abilities and polential.

These llustrations are nol meant to indict all standardized tests,
however, we believe that other assessment techmiques are more
devurate, rehable measures of the abilities and potentials of disabled
persans Uintl stendardized tests that have been normed on a dis-
abled populgtion are available, we will conuinue to use (and develop)
4 niixture of obsersational. experiential, and performance-based
Assessment sifategies When necessdry, we use specific standardized
skilt tests, but only 1f the skills invelved are job-related.

The tollowing sections Jescribe the magor kinds of acuvities we use
te produce information about student interests, abilines, and readi-
ngss 1o swart lrdiming or working. Each activily gives a measure of
lfﬁﬂ”ﬂuudl. emotional, maturational, or social characterisics
Viewed as a sequence, these aclisities focus on readiness and ability
lactars thar correlate hughly with job suceess

1 interviews,

? general tasg performance,

I partictpanuion n developmental classes,

4 vocational expenimentation,

5 job-related skl tests, and

Q 6 peneral and specibic standardized 1ests
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CASE STUDIES

® Deborsh. who has been blind since birth, also has a mild
vase of cerebral palsy. She was in special education classes
and never finished high school, She lives ina board-and-ci te
home with two disabled women who are both blind and dea),
«nd her employment story only includes assembly work in
a sheltered workshop. Church activities comprised her only
social outlet. In our interviews and counseling sessions, we
had judged her to have average or slightly below average
intelligence We were shocked when her scores on an 1Q test
adapted for the blind administered by a licensed psy-
chometnist indicated an [Q of 63. By conventional standards,
Deborah had limited learning ability and Iow employment
potential. We knew intuitively that Deberah. although
soclally immature. did have greater academic and employ-

- ment potential than indicated. We referted her 10 academic

development (lasses sponsored by the college. With 4 lot of

personal support, vombined with her motivation to succeed,
she recently auquired ¢ high schoel equivalency diploma.

She also has completed our intercept operator training pro-

gram. passed the required job interview and physical, and is

now waiing te be called for employment by Pacific

Telephone.

e Pecier. an above.average student whe had completed high
school, 15 very active tn the National Federation for the
Bhind. In addition to his blindness, he also has Raynaud’s
disease, which Limis his sense of touch and prevents him
from being a good braille reader. Peter’s test scores indi-
vated an 1Q of 79, Again. we concluded that his lin.itations
were more social than intellectual, and enrolled him in our

,«-? intercept operator pregram. His progress in training has
A been good, contrary ta the prediction of his assessment

scores.
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Not all students partivipate 1n every step of this assessment pro-
cess, Students who dre well-motivated and have clear employment
goals often go straight w job-related skill tests after the ininal assess-
ment interview. However, students who are unsure of their abilities
and goals benefit greatly from going through some or all of the
following activilies.

A ® Assess Student’s Job-Relaled Sills
< « Indepily personal micfview

= Performance of gencral tawks

N -~ Enfollment o develop al
classes

= Expersiment with job tasks

= Jobrrelated Skall eosts \ B

— Standatdized rests

-~

Assessmeni Inlerview

Cur first and most crucial assessment dctivity is an u&lepth inter-
view which takes place immediately after a student has expressed
interest 10 a raiming program. Perhaps more important than the

. vbjective datd obtaned in the interview 15 our subjective analysis of a
number of Jharactensucs self understanding, motivation,
enthustasm. clanity, and appropriaieness of work goals. Information
covening eight sepdrate areas thdl can be approsched in any order is
recorded on a simple interview form;

1. Education. What Kind of schools has the student attended —
regular or specal schools? Did the student change schools? Al
what age? Why? What clusses were 1aken — regular, special, or a
combinzhion? What classes were liked and disliked? Why? What
wds the highest grade completed and the grade point average®
Any school-related extra-curricular activities? If yes, what skills
or tnierests were developed? Would the student enjoy and do well
in the academic portion of the training program?
2. Employment background. What “skills have been acquired
through paid and volunteer work? Which job duties were liked
and disliked? Why? What was the student’s relationship with
fellow-workers and supervisors? How many absences per month”
Why did the student leave each job?
3. Attitude toward disability. Does the swdent think the dis-
abihty 15 4 major handicap that completely mits secial and
employment choses? Is the student self-pitying® Acceptance of
the disability? Is the student hopeful about personal and work
goals?
Q 45
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4. Family's attitwde toward diabitity. Do famuly membars
cncourage dependence of independonee Does the family think
the student will be able 1o or should work! How protective are
family nmembers™ flas the family wecepted and adjusted 1o the dis-
abiluy®?

3. Economic effects of waining or employment. Is the student

reeaiving Jdisability benclits (descrnibed in Chapter Sixd? Psy-

vholugial dependence on bencfits® How long would individual
benefit programs continue, at what leve! ol suppert. during train-
ing and after job placement’ What are the student’s basic ceo-

’ nomic needs, and what s the mintmum wage that would make #

employment advantageous?”
6. Disabling condition(s). |s the pnmary disatslity vongenital ™ 1f
nol, what was the age of vnset? Cause? What is the effect of the
Jisabality on independent lising and on phy sieal and mental func-
tonang’ Prognosis of condition(s)* Is the student taking any
medication that would affect functiening in traming or employ-
ment” .
T Recreational activigies. What the student ducs in spare ume 1s
particulagly important date Tor stwlents who hase no work
expericnees . What skills and apuitudes are indicaicd by these
recreational activities”?
8. Employment goalis). Daes the student have an vmployment
goal Soual servive or techmival tield? Local employ ment poten-
tiad i thes work area after rarmng™ What training or education is
requared to accomplish goel(s)?T Does the studemt feel strongly
enuugh dboul the wosk goedl toinsest the time and energy noeess-
dry to accomplish it If the student doesn't have a4 goal, what
oeeupational ficld or work role 15 interesting and possible?

The information and imipressions vblained from this long and
sometimes rambling intees wew form o prebinunary proture of cach
student’s lesel of motivation, independence. vognitive alay, and
LafCel dwarenuss Ouiasiunally. this pioiure s so dear and complcte
that we ummediately refer the student o one of our traiming pro-
grums or 1o 4 sepular college program or counsclor. However, of we
of the student are uneertan about motes ation., abilities, ot goals, we
proveed Lo the next step i the assessment proeess.,

(seneral Task Performance !
Another indication of student motivation, interests, and abilities is
ablained by requinng studeets o perform avademe or job-related
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tasks These tasks assignnicnts may be simple or complex, and they

are usually intended (o test dn arca of uncertainty identified in the
assessment interview, Examples of activities we have asked students
1o carry out at this slate are:

. . (/S
® Write an outline of your resume an‘i\g‘nng ittome. -

® Visit a training class, evalouate what yoihsee and hear, and then
let's discuss what you think of that job.

¢ Talk with a student in a training class and then tell me what you
ihink of that kind of job.

® Complete these forms and return them to me by next Tuesday

@ [sten Lo or read this book on E:arccr planning and be ready to
alk about one of your marketable skills next week.

@ Talk with your rehabiitation counsclor about the (raining
possibilities we've discussed today, and let me know what
you've decided by next Wednesday.

These activities are not paricularly risky for siudents, since they
don't invelve commitment fo a certain plan, yet this simple assign-
ment strategy accomplishes duat ebjectives We are able o confirm,
conttadict, or clarify our mitial picture of stude nt ability, motivation,
or goals, and students ar¢ able to learn more about themselves and
specific employment possibilites. Depending on the infermation
gathered at this stage, students either proceed to the nex{ assessiment
step or enroll immediately in a training program they’ve observed

Participation in Developmental Classes '

Many of our students are so unsure of their academic skills and
carcer goals that they simply cannot decide on a (raining or employ-
ment choice, We often refer undecided students to one or (wo of
several wypes of developmental classes offered by the college cach
semester Generally, such classes (described in detail in Chapter
Seven) focus on career, personal, and academic development
Examples of class topics are. listening skills, self-assessment for
career planning, assertiveness training, basic math for blind stu-
dents, beginning typing, spelling through typing, introduction to
data provessing, preparation for the high school equivalency diplema
est, reading, and language development. These classes are sup-
ported by general apportionment funds that arc supplemented by
ll.amerman excess ¢ost allowances.
¢
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ParticipMion siv such dasses produecs many posdive resulls. sti-
denty buld self-confidence, strengthen valuable avademie skills, and
explore personal as well ay carcer imigrests, We meet esch month
with the student and the class instrudior. Beth disabled and non-
Jdisabled adults attend many of these classes. 0 ouf students com-
pote, learn, and soudhize with 4 wide rangé.ol peers. Sometimes the
mix of students s the firsl such expcncmc\pr everyone. Whenever
Nnevessary., we& provide spectal ~upport services such 4s readers,
brailled matenals, 1derpreters, tutors, or whatever 1s necessary lor
the student 1o suceeed 10 the class We review \mdem altendance
amd performance records (0 assesy motivdtion, acudenuic potental,
and soctd! readinesy o begin an academuc or tpunn g Program.

Successful completion of one or more of these developmental
Jctiviigs often motpvates students to earoll in other. Mmpie sophisti-
cited and demanding classes More than pnce, an acadeqiie suceess

Tt thiy stage has stimulated o student s choose a vareer, goal that
imyvolves aequinng more academic and (echnical skills. 111y also not
unusual for students to continue o enroll In academic classes con-
currently with trarng asses A httle bit of suceess and personal
seli-confidence gues a Tong way ot s academie eaploration stage.

Yocational Experimentation

Must able-budied adults have tnied out onc or (wo occupations by
the time they are 21 or 22 years old the adolescent paper roule or
neighburhood chores, Jerking 1n g neighborhood store or for 4 fast
tuod franchise. pars-time work 10 construction, tutoring, or relal’
wtles These expeniences expose young adults to different types o1
wurk — a process that mfluences long-term cdareer cheices. Not all
soung adults have Jear long-range carecr gogls. bul they gencrally
have a ghntmer of inlerestin g certan dred and, if persisient, can get
mere cmploy ment capericnces that clandy thewr initial intgrests.

Some counselors belicae that career development iy o haphazard,
hit and-mss provess that s dependent on aceess to different kimds o,
wotk experienue «nd complele, aecurate anformation aboul the
possibthues availlable Chyosing a wireer, according 1o other popular
vontempotary theones. v a saenbific proceduore that requires carefu!
planng, sophisticated «elf-awareness, persistent research, and seil-
confident vampaigning  Perhaps wafeer Jhowes tor the senes ol
harees that adults make these days) cowkd happen i thys fashion af

@’ 'errone were hiterate, articulate, and self-confident, but most peo
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ple just blunder through an almost unconscious process, taking
advantage ol some vpportunilies. not nolicing others. deciding what
ihey like 1o do. don’t ke to do, can do, and won't do.

Many disabled people are at a distingt disads antage regarding boih
siyles of eareer development — the scientific and the haphazard —~
pnimanly because they havc nol had access to a vaniely of work
expeniences of o good information aboul work possbihiies Many
{actors contnbuie to thys problem the physical or mental imitanions
of the disability, overprotecitve attitudes of Iriends and family mem-
bers. and assumptions on the part of counselors and prospective
employers about the employment potential ol the disabled
Whaiever the causes, the results are the same many disabled adulis
have not had enough work caperignces (o compose even a short hist
of what they like to do and o ot kke 10 do, and disabled people are
very Bikely 1o hmat ther owupauonal goals 10 sovial service fields
nstedd of conwdertng technicat or business fields

Gur response 1o this problem s Lo encourage inexpersenced and
uncertarn students to sample our training programs by attending one
or two selected (lasses Previous gssessment activities have produced
a clearer picture of carcer anlerests and skills, and partierpating in
iraimng activibies lels students actually experiment with reul job
Lisks without the nisk of Falure As they are (trang out realistic 10b
chionces, we meet with them frequently to encourage anatysis of the
expenment. Students may decde to continue with the traning or
explore other job oplions In esther case, they hive added 10 ther List
ol employment Likes and dishikes. we then refer them to another
trasning program of to developmental classes unuf a program that
inkerests them 1s deseloped

Job-Related Skill Tests

Belore and dunng trammng classes — regardless of whether a stu-
dent i3 sumphing or ttaning — we use several sitategies to test
spealic joh-related skills such a5 histening, spelling. long-term
memory, manual dextenty, eve-band coordination, typmg, vocabui-
ary, bhasic math, and business letter wniting 1 students do not
possess the skills required o enter traming or ol probtems develop
durmg traming, they are relerred 1o other college-sponsored classes
Oace gencral or job-related skills have been sirengthened., students
can apply agam or conhinue with traming

Mont of the job-related skl tests we use are brief inforimal adapta-
toms ot college-made or commercial tests We have collected,
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revised, and Jdeveloped several lests Tor cach trainng program, a5
Hlustrated by the following examples.

Hord Processing for the blind, Performance on a4 language usage
test and a five-munute imed wiing test were entry requirements the
first teme this program was vifercd Two of the first five totally blind
students wite cntered the program had no problem learming how to
dpply word processing wvoncepts Fluwesver, une student could not
spell very well, which was o enitieal skifl i transcribung audiotaped
material During one of our monthly student conferences, we talked
with her about the spelling problem and the obstacle it presenced to
suceessiul completion of training, even thougli she had been doing
well i all other traimang aregs She arranged for tutonng in spelling
the next day before her severn-hour o day word processing cliss.
After four monthe of this nigorous daily wtonng ond traning
toultie, she was hued by the admnistrative word processing section
ol ¢ iocal bank 4t 31,0080 a mionth. She’s been workung for 18 months,
attd the bank staff are so pleased with her work that they have hired
another of our blind word processing graduates

The remaining two blind studentsan the lirst word processing olass
were unable to complete tramnimg becwuse they vould not remember
the basie word processing concepts wihout continual reference to the
printed (bradled) manugl Imtially . we had not rdalized the impor-
tanve of memory skills for blind students | s Yocationgl ared.

After andly2ing the problems in this frdt class, we revised our
valfy fequirements  Now applicants must demonsiiate skifls 1n
voudbulary, memors (on an adaptation uf the Weschler) . basic math,
spelling. typing, writing & busingss letter, and timed fve-minute
wiitings Appheants who perform puotly in one or two areas are
deeepted into traming but must take extra classes 1o strengthen ther
Juficient arcas This allows students to supplement their trainung and
does not ehmuate those who have problems in only one or two
divas Students who perform poorly in several areas are referred 10
remudiation cdasses and are mvited to apply for tramimg again ot a
later date Many Jdo, once they've improved their dJeficient skill
arcas.

Intercept Operator Program. Most appliants dre blind Four
spectiic gob-related skills dare required for entry into this piogram.

« guod short-term memory fur recalling intercepted phone calls

We test this skil in the assessment iitery iew by Jdsking students
10 correctly repeat 10-digil numbers.
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b. good finger dextenty for speed and dUuracy onthe phone c.on-’ﬂ
sole, which resembles a 10-key adding machine. Foermal tests
are usually not necessary here, since spare-time aclivilies dis-
vissed it the assessment interview often give evidence of suffi-
cient manual dexlerity;

v 4 cdear, casdy understood yowe and speech pattern, which is
gauged in the assessment inlerview,

d. good istening skills, which cuft also be evaluated in an inter-
view situation

Sinve reading, wniting, and math skills are not required for successful
job performance, we do not test for them.

Must students who pussess the above skills do well in training, and
ongoing assessmnent Jetermines whether additional support s
nevessalry, One student easily passed our informal entry tests, but his
speed and aveutayy in lransferring audiotaped numbers to a phone
vonsule did not invrease after four months of training. After talking
with him and observing him in the classroom., we concluded that he
wds telying on the little sight he had 1o find the correct numbers,
mslead of lkarning huw to use the console by touch. Jokingly, we
threatened to blindfold hem That half-threat was enough to make
him turn his head awdy from the console. Within @ month, his speed
and accurasy had incressed dramatically, and he has been ceferred to
Pauifiv Telephone for the inttial employ ment interview and physical

Welding Program. One of vur learning-disabled students who is
very sensitive aboul not being dble 1o reqad wanied to be a welder. We
encolraged him to enroll in & welding program offered by another
vollege in gur distrsct, and we promised to work closely with him and
the welding instructor The student made good progress until the
instructor assigned a self-paved book on how to read blueprints The
student was afraid to el the instructor that he couldn't read.

At our monthly conference, the welding instructor expressed his
woncern about the student’s lack of progress in blueprint reading
With permission. we discussed the student’s learning disability with
the inStruvtor. who stated that not knowing how o read did not pre-
sent 4 major problem. the mstructor would just explain what the
symbols meant and how o read the prints. The student compleled
the tratmanung program and 15 now emploved as a welder

Monthly Counseling ('onferences
Awessment fur each of our training programs involves the specific
Q' (»rclaled skilis deseribed in these three examples. butl other

*
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employment reawbioess shills are assessed and evaludted dur\:g
munthiy trasung team meetings. The 1rwiung eam consists uf the
project’s gysessment counselor, the rasmung ass instructor. and the
student The ¢mployment readiness skills we louk for include. gel-
Lag along with peers and supervisors. ability (o handle consiructive
Criticnsepe listemang. groomung. punciudhty, and gitendance.

Monthly traiming ream meeungs pernut a4 regular evilluation of
student gnd nstructur goals. expedtdtions. apd performance.
Together, we are oble o Wenuty and discuss problems before they
buwume unmanagedble. gnd students get valuable feedback on what
they ‘e doing right and wrong All team members collaborate to
vredte flexble solutiuns o performance and expectativn problems.
Without thiy ungomg ussessiment and problem-sulyving mechamsm,
tt1s very hikely that many of vur students would not successfully
complete traneng

Standardized Tests

We regard general and spevific styndardized 1ests as a way of learn-
g 1o fahe fosh, not as 4 way of ehiminating students from tram-
ing vppurtuniies We rarely use 1Q ests or general aptitude tests,
and only portiuns uf speitic reading. math. or special aptitude tests
are used ovndstonally 1o diagnose whether students will be abie o
complete the traming auinities and perfor the required job tasks
aiter placement Howcyver. we alsa emphdasize that test-taking 15 a
valuable skill. and we offer a Class tn which students van take 4s many
standardized tests as they wish,

This test-1aking lass emphasizes that the expenience of taking a
tesl 15 often more valuable than the test results. A list of the slag-
dardized tests dvallable to students in this ([ass 15 included atl the end
uf this manual Occasionally such tests produve new information
about students. but usually the results either confirm what we
already know or are discounted by our persondl ey aluation of student
abilitics and putentials We advise students to vu. pare standardized
test scores with tive results of other. more informal assessment
stralegies,

Summary

Vocational assessment ts a high-stress acuvity for most of our dis-
abled students Conseguently. we use formal and informal assess-
muent strategies that dewrease anxaety und produce reliable, accurate
dala. We have developed an ongoing. eclecuc, imndividuahized assess-
men| process that begins when students expressanterest in & trajning

.

O

ERIC ©.53

Aruitoxt provided by Eic:
"




E

, successful tramung and ob perlformance, and

{

36/ summadry .

program and ends only altee they are placed i jobs The stages in thas
dssessment proces  dre
1 an inlial in-depth interview thal vovers eight major areas of
information;
evaludtiun of general tusk performance for motination, ability,
and interesis,
3 evaluation of perfurmunce in develupmental classes to build
sell~confidence and clanily interesis,
4 voustional expenimentatiun 10 see whether a raimimg program
15 4 good chowce,
3 jub-related skill tests both before and duning lraining 10 assute

vF

6 goaeral and sy oalic standardized tests, primarily to learn how
o 1ake 1esis
Depending on Mot atinn and the Janty of employment goals,
students pattivipaie 1 une ur several of these activities after the
lial assessment interview Duning lrammlg\.‘ﬁwnthly meetings of a
raimng leamn wonsising of the project’s assessmic “t counselor, the
traiming istructor, dod the student proyide immediate and construc-
lne leedback gon progres~ These assessment activines tend to
incfude rather than eliminate students from our training programs.

O
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Chapter Six
DISABILITY BENEFITS AND TRAINING

Anuther aspect of the as.essmient prowvess o & careful analysis of
how the rasmng program and eventual jub placement will affect each
s(udcl{'l's Jisabilty  hencefits Most disabled untemployed adults
raeenee some form of onguing finarvial support lrom the govern-
ment i the form of State Disabiity Insurance (SD1}, Supplemental
Seeurily Income (5500, Sowal Secunty Disability Insurance (SSD1,
and/ur Medieare/Medical Tae the past, regulativas govermung these
sp;;ul programs have Jdiscouraged and oflen pemalized disabled
adults who partivipated in ttaiming and employ ment prograns. Disin-
centives mherent in the regulations led 16 uncertainty and anxiely
abuyl working vt parucipalaig it romeng programs Our typical stu-
dents — disabled adults who are naive about the world of work,
unsure about vueupationdl goals, and possessed of very few marketa-
ble -hills — are espevislly tearful of lusing thesr financial benefits and
dueess toospegidl servaves if they are not suceesslul in o particular
fraiing or placement stivation.

Naturally, the finanaal concerns of students signdvanily affect
vur recruitment and enfoliment aclivities We Jdiscuss disability
tenelits during intake and assessment inlgeviews These pre-entoll-
ment discussions have three objectives 1) to gather formation
abuui present eliginbily fur benefits and level of support, 2 (o advise
students of recent changes o disebuity benefit regulations that
reduce or ehmingte previous disincentives lo work, and 7} to advise
students of the effects that traning and successful or unsuccessful
job placement will have on disability benefits.

Saveral wpical guestions related to previous regulations usually
vome up in imtial student interviews For example

Foado i Fenchins stop whon §saari u pro-employ ment or rdaning program

® No, sterting d laimung of pre employment program wall fet cause the

losy of 4oy servives you receive under Tile XX, induding medical ser-
VILCs OF Cash payiniealy

Bl oy Bettehsts sdupy whier @ iraiad work porasd e nghs whes § begin working ™

# Nolnewessanily Ther have been some recertt changes it Sovidl Secunity
and ather disability regulstions that lel you keep & porlion of yout
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beactils even besond The prevsous mine-momh tnal work penod
Hecause of these changes. disabiliny beacfits niay not stop suddenly and
compleiely. as they dhd 1in the past
What gt Im ovarnaig fess sioncy wne g pobogpter §opay for disabihiy-refated
eyremes e Lwovld cor o o aloae ! ’

& ln some ases, regulabions spow rou 1o deduct disabibity -related
expenses from your earnings, 4nd sour wash benefits are based on this
sdjusted net income figure

W ttaae of this qob doesn r work ops " Can gt bach on disabiihy benctits eauh ?
€ ltused O wake six months (o a yeur to reinsiate disabaliny benefits, now
you dee dautomabieadly resnstated f any work attempt 15 unsuccessful

The undercurrent of anxiety in these uestions 1s quite strong in
our students Under the ofd regufations, disability benefits often
stopped abruptly and were very dulficult 1o reinstate, kn some cases,
such provisions acludlly discouraged rehabilitation and a return 1o
work Some adulls were reluctant 1o eater a traning or placement
program, even when potential ecarnings would have been well above
the value of lost benefits, the lear that work atiemplts might fail;was
ntensificd by the delay and uncertainty of regaiming eligibilné for
vash and medical berefits, Fortunately, recent changes in the faw
have decreased of ehiminaied these work disincentives for the dis-
abled.

Changes in Benefit Regulations

The 1980 Dusabthity Amendinents Lo the Socm] Securily Acl estab-
tished a three-year pilot test of a process by which cash and medical
support 1s graduaily withdrawn as disabled adults ucquire successiud
work experiences and highor incomes. The intent of the new amend-
nients 15 Lo get more disabled workers back 1ato the labor market
Benefits will be withdrawn slowly 1n stages as disabled workers gain
more confidence and experience 1n supporting themselves These
revised regulations, which will be in effect unul 1983, do seem 1o
encourage rather than discourage employment

The following paragraphs outhine the cssence of the recent changes
in benefil regulations. We realize that {hus (s a very comphcatled sub-
it Regulatons vany greatly aceording 1o individual circumstarniees,
and we may have vversimphfied the law in an effort 1o alert you tn
the mosi sigmficant changes, After reviewang this outline, analyze
individual cases varefully by consulting with students and their GOCBd[
'ﬂ.‘l’\’lt.e u)unwmra
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\ Etigebitizy Jor Bencfits | hgitilis requiremients toi defferent

| benelit programs fase not changed sigruficantly The following brief

vuthine govos genetal ehgibihits requirements lor the myor programs

o State Disabitity Insarance (SDI) clgibility 15 edrned by working
tur & wertain poriod ol tme and wontributing W the state disability
fund  Benefits are adminnstered by the State Employment
Pyes elopment Departinent

e Social Security Disabitity Insurance (SSDI) Chgility s carned
by wecking - g wertan number of quarters 1n a job where
cmployers and empluyces contnbule to federal Soctdl Security
funds Amount ot benefits o determined by age and gross cagn-
mngs when disabled

® Supplemental Secarity Income (S51) 1y wvailable o the aged and
disabled., and ehigibility 1» determ{ned on the basis of an income
test, not by wontribulions Juring employment penods

® Medicare s s ailable to reuted and disabled sdults who have con-
tributed Souual Secunily funds  Catastiophie and routine health
care stcovered, with no income test

o Medicaid thnown s MediCal i Caltfurnig) provides st health
ware W Juw-income reswdents regardivss of previous work bistorn

Lovs uf Benefits, Lligibility tor beaefits s assouated with inabihty

o Lngage 10 substuntal gainiul activily 1SGA) due to o disabity for

JUluast Gae sear Substantial gaaful acbvity 15 @ aatignally unidform

mwome leselof wdulls carn more than this SGA figure, they lose

benchit ehgibility {0 sddition, disabilities that dre not permancnt are

- re-evaluated  penodieally o determsne eligibility for benefits, 1of

adults are no longer vonsidered disabied, they are anchgible for
futther benefits

Deductivn of Impairmeni-Related Work Expenses. Any muney o
isablod pensen spends tor allendent ware, medical deviees, cqup-
ment. prostheses, or stlar ems and sets iees nevessary for work-
ing may be Jeduwted frenm gross earmngs Larned income s adjusted
for thase work-relatled cxpemses before benelit levels ure deter-
muncd  Por people who recese S8 this deduction 1 dflowed after
hgaring notincoine and Cigibibidy ot people nest on $STwho mtend
tu file tor beaetits ab o Jatet ime, these work-relged expense deduc-
ons vt be used only o the peneds coumabic sowgme (without

@ enens i low cnough 1o gualify for 531 and state supplemental
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payments Tlus purteon of the new regubations s o permanent Shange
4nd not part of the speoad three-year pifot test

Aatomatic Re-Entitlement 10 Benefits. The individual’s staius as a
desabled person has been extended fur 13 munths after the ¢hd of the
nine-meonth el work penod, as long «s the person 15 stll disabled
Ligibslity Tor Soctal Seeurity benefits s automatically extended for
this extra FS-month peniod Fhercfure, 4 persun’™s 881 or S3D1 pay-
ments have been stopped decduse of substantial carmings, that per-
sun Lan be gutomatically reinstated @ reccive payments of the work
attempt s unsuoeessfel Thes portum uf the new amendmeits will be
eviluated for change or conbinudtton m I‘)ST

Extension of Medicare Coverage. éuicr the new regulayions,
Moediare voverage has been extended fur Lwo years slter the end of
the gutomaelic re-enbillement period Jescribed above Thercfore,
Muodicdry coserage wan now conbinue for three years after cash pay-
ments stop, which s usually o year after an indsy idual has started
wirrking Fhe purpise of extending Mediware voverage for four years
atter the disabled (ndividual™s eeturn W work s to allow time for the
worher to adjust and to make rangemenis for medical coverage
thriugh an cmployer’s group plan or an alierngte micthod Ths
aspet of the new egulations will be in cffect unul] 1983

Haiver uf Second Medicare ¥ aiting Period. Previoushy, 4 persun
whose chigibdity tor vesh benefits and moedicdl wov rage had run out
was reguired o wast I4 munths before bevonmung ehigible for medical
woserage agan This leng wating peniod has been elimimnated until
(983 by the now regulstions o werk attempt fuls, the disabled per-
sun s immceduaalely ehgible for mediedl cate, regardicess of when pre-
vious beneltts were stapped

Special Bork Incentive Project. The sow regulations aso include
4 spestal three-yew nation.d demonmstistion project 1o cncousage $SI
disability revipients to return o work Members of Congress will be
fouking cosely al the resulls of this demonstrgtion project to sce it
should be made o part of the S50 law For the next three years, the
spevtal proiect will provide speadl cash bencfits if the recipient has
vompleted the mine-month trigl work period and 15 carting ennugh
tut their conploymen! to be considesed substuntial gainful acusity If
d“-*mdualh reeeive these spoatal payments, they will continue tu be
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eligible fur MediC al coenn i thiar carmings are high cnough w stop SS§
payments, 4s fong as they 1) continge to be blind or disabled, 2)
would be 2hizible fur $S1 pavments if they weren't working, 3) would
huave w stap werk 1f they lust MediCal and 4) do not carn enough to
provade an equwiralent ol S$1/SSP pavments and MediCal

Addittonal Work Incentives. The nuw law has additional work
meentives that alfect sl a small aumber of people 1) the nine-
murith trial work peniod, previously only for disabled workers, has
been cxtended to disabled widows and waidowers getting Social
Sucuurity disability pasments, and 2J Socia! Sevurity and 581 disabality
bencfits Land sovationasl rehabilitation servives) will continue even
alter mwdingl revusery for Lhose inan approsed vocationat rehabilita-
tion program 1f @) the medicdl recovery was not gnticipated and b)
wontnuing the benctits will increase the bhkelihood that the
indivaduad wil remain ol spevial Soudl Secunty benefits perma-
nuntly

Implicaticas {or Counseling

These new bencht regulalions greatly dewrcase the coeuionie risk
attw hed U8 partivpation g treomg or pla,ement progrem Dis-
abled people who are ateud thes will not by able to get and keep good
wabs wall be reaswured by the tict that thes are now eligble for almoest
boul vedbs 0l vanots benetits alter stasung 4 new b Consequentiy,
coutisehing deabied sdults about ciploy ment possitiities has heen
Made ntuch canr

Oetung complete and acoutaty informaion about the new benefit
regulations mas be g Ghithisall sk, Boweser [ oadl Soual Securny
and vocationdl reizabthbuation pecsoanet my. tot ot have complete
iNstrug oo ot the new rudes We advse sou to be cheerfully persis-
ety vod search tor ¢ keowledgeable contact o each of these Joval
agenvies 1 vou are unahhke to imd g person within the Souial Security
or rehabddtnn buregueracy Who can answer vour yuesiions, we
advivg voe o contact o tormialadvocate agens tor the disabled The
C ¢enter for Independent Living i Berkeley has ertabinhed a4 dis-
abihty pehts intormaen service that v be reschicd ai 145 644-
1433

The put,ose of gatheong mionuatwn from students and local
sutial serviee dgetis W o to help students make an eformed howe

Q“*::u! gnrollmem i piepuny o plaement proeran In many cases
ERI
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we have auled as ~lusde i advocalos hy consuling wath rehabilitation
wounselors, helping students complete appropridle paperwork, and
even dutng some individual research o track Jduwn cligibility rules

Summary

Andly zing how participativn a4 tranng and placement program
will affect o student™s disability benefits v another aspect of our
assessarent process o the past, work dismcentives inherent in the
majur benelit programs nldde sume disabled aduits, particularly our
lypieal students, fearful of enrolling 1n education or trasming because
benchity often stopped suddenly and completely as a result of suc-
wesstul ur even unsuweessiul work attemipls The 1980 Disabiluy
Amendmienty to Ui Suctal Secunty At established g three-year pilot
wat uf a gradual withdrawa!l ol benefits as disabled adults acquire
work evperienee and earn higher imcomes Regulauon changes
mdude  abality o deduct impaiemeat-related work expenses when

. deweriring benchit levels, awtomalie re-entitlement to benehils for
twu years aller beginning o work, eatension of Medware coverage
fur bour yedrs aftes heginming to work, waiver of the second Medicare
waiting period (o regam health care coverage. and special work
sncentive projects T loval Soe s Sewurity personnel do not bave
complewe inlormation abuul these Aew regulanions, check witl an
advocacy center for the disabled i your area.

<t
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Chapter Seven

DEVELOPMENTAL ACTIVITIES

Develupmental education — lasses that sire ngthen academic,
persondl, and vdreer skills — plays an espeually im portant role in the
projest’s vouational counseling approdach Many of vur adult students
are¢ nulr2ady Lo begin o traitmng prugram due 1o unclear employment
guals and/or weak communicaiton and learning skills. Addiionally,
many have had o history of fsilure 1n academuc setings. For these
students, the suecessful completion ol o wollege-level class repre-
senla 4 personal midesione and alsu dccomplishes three objeclives

! students who have been away from school for some ume

dogquire  goademic self-conflidence anJd brush up on crucial

learning skills, te g.. managing QUi studying. reading, and

writing? .

2 taking a nonvowational class. {e.g., in local history. ari,or cur-
rent alfairs) often exposes students 10 new ideas and new
expediences that expand ot clarify personal and work goals. and

3 «tudent performance 1q these gencral classes s an excellent
indicator of abiity and motivauon. and often provides more
wwmprehensive assessment data than a senies of fornial tests

Students attend (wo ypes of developmental ¢lasses before and
during traiing keneral vrodit and noncredi Jasses ihat every college
uflers regularly, and specal Jlasses developed for a certain student
populatiun ur obieviive To help students be successful in both types
uf Llasses, we envourage them 10 choose munageable classes, and we
meel Indevidually with them on ¢ regular basis to analyze therr
Progress

General wollege lasses that accomphish decelopmental objectives
include

assertiveness training eavironmenltal ssucs

arts and crafis local history

basic reading and writing nlenior design

biological aspects of aging listening skills

career plannmg math phobia management
compulter literacy nutrition

crealive wnling study skills

current evenls vocabulary development

O
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I addiion o gencral Jasses that accomplish exploration and
avsessment obpectives, nany of vur students 450 participate 10
apevidl dasses designed o strengthen auademeg skills and self-confi-
dence. The following sections Jescribe two special classes we have
developed. GED Preparation and Math for the Blind.

GED Preparation

GED s the acrunym jor the provess by which a student van recenve
4 hugh school equivalency certifivate by passing o wix-hyur General
Lduwstionad Development (GED) tem admunustered by a siate-
approved agency. A GED certificate usuadlly satisfies high school
gradualiun teguirements for employment, training, and college
enrullment This preparation sn testing s traditionally the pro-
viree of oual adult Cducation sgenuies. but the Peralta District 1s one
ol the few California community wollege districts approved to
admunister the GED west.

Fhe iest iy comprised of muluple-chotce items in five broad con-
Nt arCas souud stindus, inviuding world and American history,
guvernment., J4ad SuonumMics, adiurdf suemes. including  earth
svienue, bwlogy. cheanstry, and phy sies, Eaghosh icrarure, including
drama, poetry, and peose. Lagioh walie, (cluding pungruation,
Bramiiedly and spelang, and mathemedn s, tocluding general math.
elermnenltary algebra, and informal geometry.

We focus on preparing Jsabled students for the GED test for
three reasons 10 s o realisuc, attractive goal for many stedents,
reading and thaking gbout alt five content areas exposes
seademicdlly anexpenienued students 10 2 wule vaniety of skills,
events, and beliefs that often expand personal and career interests,
and GLD test seures, when warefuily analyzed, are excelient predic-
tors of career interests and academic polential

In Jdeveleping GED preparation and tesbing procedures for dis-
abied students. we discovered that the test van be admmistered in
four different rms 10 reguiar print m enlarged pnntoan haille. and
ol audio-vassetie These testing vanations, whivh are unlamiier 10
niany counselurs, make test-taksng much easier for students who are
visually, perceptudlly. or physiually handicapped Kim Edwards at
the Bureau ol School Approvals 19 Sacrameato van provide more
inturmanon o GLD test admunstration provedures for disabled stu-
denls

The wistructional furmat and cutrivulune materials of our special
C-fr) preparation viasses abso accommodate student dssabahivies. A
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genural prepataton Jdass loe all live content arcas is taught by an
nstroetor amd two ades lur 13 hours o week during the semester
Students van egnter and teave this Jlass whenever they wish dunng
the seriester Gi.e . open entry/open exit). which means that highly
molnaled students van prepare for the test in g relakvely short,
ntensive tme peniod A udio-aped curniculum materials have been
prepared lur the dass by the Cleaning House in Sacramento and by
the Volunteers of v deavilly Brafled study materials hasve been pre-
pared by the Amerian Red Cross. The cvollege uses Lanterman
¢xess Lost Tunds 1o pay Tor the two wassroom aides 4nd other sup-
port sepvices, (g, dosed vircuit television, Perkins brasllers snd
paper, abact, readers, and nterpreters)

During the first semester that this class was offered, 14 disabled
students passed therr GLD tests Before pattiapaung in the GLD
progfam, these 14 had expenenced repeated Galures in school and
work situgtions  Fhey weren’t interested i going to school and had
stupped looking for wbs Larming high school equisaleny diplomas
has led 10 remarkable changes my their attitudes and goals. Twelve of
the 14 are wurfently enrulled at one of the volleges 1 our distnet,
pursuing occupsuonal serbficates of general college degrees, and
wompeting sery well with therr ddassmates The other two students
are vmployed une d4s an electronies assembler and one as 4 pestal
cterk .

We wili vontinue to offer this special GEI preparation and testing
opportiiuty each scmester because il 1s an excellent motivational
andd learing expericne for disabled students Passsing the GED test
i 4 pefsunal accomplishnient that cunsinees many students of thenr
ehibity o suwceed  This increase in self-confidence i turn often
eicuurages them oy selel broader, more demanding personal and
career goals

Malh for the Blind
We descloped o special math course for blund students primanly
bevause [0 95 percent of the bhind students who enroll 1in math
clisses in our disiriel do not fish them, and 2) many emerging
vocdliondl opportumities i compulter-refated fields that are appropri-
dte for blind pefsons reyguire an understanding of mathematical con-
cepts
Our specual math elass, developed with o State-Tunded (nsiruc-
nonal fmprovement Grant, uses kinestheli materisls and strategies
& lgach math voneepts and skilis The curnculum covers number
ERIC
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theors, whole nmnbers, fractions, deamals, and  percentages
Muamipulative materals ket bhnd students “fee!™ mgath woncepts In
addinon, the appropriate Nemith Code symbols {braifle sy mbols for
math that arg Jdistinetly difterent from regular braille} are introduced
with each new math cencept Knowing the Nemith Code s essential
tor students who want 1o learn mure than basic math, since all
braiiled higher mathematics texts use the Nemith Code

Bhind students in this class acyuire the basie skalls and self-confi-
dence necessary o go on to more sephsticated math casses required
lor uccupational certfivates and advanced degrees One of the dis-
abled students who helped develop this Lass 1> now 4 computer pro-
grammer Another student wsed the cass to fulfifl the math require-
ment foran A A degres he'lf recerve thas year, yet another acyuired
envdgh self-confidence and skills to attempt ~some upper-dw‘lblon
math reguirements for her State Umivessity degree

I hss math class was developed and pilot-esicd with special funds
wver a sixemunth me period  The course syltabus and siudent
handbook are avatlable from Vista College for the cost of duplication

Summary

Bisapled students wha are not ready tor training often enroll
acagdene, cdareer, and personad development classes o buitd self-
conlidence and w expand persongl and caseer goals Students usually
partcipate i genersl Jdevelepmental Jdasses offered by most col-
ey, occasionally, we develop swademic oF pre-vocauonal classes
especiaily Tor disabled sludents Our Generd Lducational Develop-
ment (GLD preparation and testing program s an example of a
spectdl Lidss that strengthens academi skills, moativates disabled stu-
Jents Lo attempt more demanding deadem o and vareer activilies, and
produces reliable Jdald on career inlerests and academie potential,
Muth for the Bhnd » another speuial developmiental class When
referning students Lo devclopmental Lldasses, we urge them to choose
classes thel are manageabie and will aiso satisfy speuific assessment
am exploration objectives

| .
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Chapter Eight
SUPPORTIVE SERVICES

Our primary goal 15 1o place disabled workers in cumpetitive jobs in
the private sector, and we want each placement to be a positive
expenience for the empivyer snd for the student The union-college-
employer partnership developed {or each of our training programs
sets the stage for good placements. byt we've discovered thal several
iypes of suppurive servwes for both vmpluyers and students
increase the odds that placements will work gut well. The following
sections describe the supportive dotivilies wy provide before and
daiter placement. The goals of these supplemental acuiv ues are

1 10 sensiize potential employers and co-workess (0 the

vapabilities and needs of disabled workers:

. tu train students in some of the academic. career planning. and
socual skills necessary for getung and keeping a job. and
3 10 make sure thal supervisors and new workers dre satisfied
with 1he placements

[ 3]

Employer Education Activities

Many peapie have nusconccpuons about the abilities of the dis
shleds primarily because of lack of Lontact 1n pertieular, employers
and supervisors, who are conwerned with seeing thalt work s
decomplished vorrectly and efficiently. ofien have stereolypical
attitudes about hiring the disabled Sume vommon nusconceptions
af ¢ that disabled workers are not ambittous, they are safety hazards,
they ean™ ledrn new skills gnd wil therefore stack up in enuy-level
wbs, and that they are o demdnding 10 work with that only one
should be placed in 40 individugl firm Mest people quickly discard
these aluiudes when preseated with dear facis or examples demon-
strating  that Jisabled workers possess the full range of humnan
aiiributes — from laziness (0 ambition, from Lkmited 10 supenor
learning abihity. In all of vur dewussions with employers, we ity (o
transtmil infutimotion that will remove labels and orient people toward
looking first st the skills of each person. rather than at the disaility

Misconueplions regarding disabled workers yre confroned prior to
plecement through mdivdual, wformal docassions walt emplosers and
- orhers. The informal discussion "ppmdéh..'s an ntegral part of
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. prelimnary lalks weth coipliners to define the trmng ar * nlace-
menl partnership We stiive 1o establish g vomfortable atmosphere
where Loncerns can be gdsily expressed We expect employ2rs an _
supervisurs o have Juestions dsbout the implications of hihn'g—»ﬂﬁ-u‘\
abled workers, and setisitive is ues nust be addressed openly before
conditional job offers are made and placements begin.

The following comments silustrale some G pial concerns about
disabied workers Obwviously, the wontext of the gquestion — the
variely of job, the size and type of firm, snd the nature of the dis-
abihiyy = influences the responses, therefore, we've included several
possible reactions to different concerns

Hoo o’ re doablod workery Beoatise mo aiat't affond the pinscad doconi-
menfutiony that would he secevan

® Muost physial auwmmodalisns v olve munes modifications that van be
m.;dc castly and quickly brailled doorway and duectional markers for the
bind. wa ¢luvated dratting wable ar desk for wheelchair accessibility . a
dived cup dispefiser bulouw the water fountan, or reassignment of nones-
sentiab work duiies such s {iling in high cabinets

& Fhe b iequitements wili be matched with the physical abiliies of o
students su that menumum weommodations will be reguired -2

Dinabted emploneas wadld e diad-onded i omr fevef ok fecainge they
el T odvarn aon skl secesery e ddhadnoe

8 People wiv poople, some loara guick v aind Sasily, and somic don’t A dis-
abilay affecds Lbestyie but vnly mental disabilines affect learming poten-
tal Some disgbled cmployees, ke their neadsablad peers, will be capd-
ble of advancement, seme won't

/& To® WOl by sure 1o place disabled peeple with anormal range of employ-
ment potental 1 vour organiZaion

/H wi were do b doaditod werhers owo d mover Boable pu hire thoe o oy Jdidn'
Werrh il
S

® [t veu fave goud personned procedures that mclude adequate warning
and feedback sealens, thon use thisy procedures to dead with disabled
caplovecs as vou would wirh angoene else 1E your personnel prowedures
are soynd, vou I have no problem with discfymination suits

o Tiis g mislake Wogrv e disabled worhety o 1Tee Nide, 1o fetan them because

you e trving W be nice They won't learn how 1o be produchive., vompe

tent workers, and vour other cinplosees will be resentful

Drovable d peopde poch qot be ddepemduble enoneh M people hdve o b heore
caorty duy o e owe dant B bt ter geople Beme sk oor afon

3° Don t assume thal disabled employees will be sik Sreguently or work
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mute slowly than othad cinployees We'll secruat applivents who want to
wurk and whoe have goud work habity and all the required skills »

® They will blive guod days and bad days, just lihe all employees 1 the bad
days tar vutpumber the good days, vounsel, dovument, and then, If
necessary, fire them — as you would for anyone ¢he

® Many people compesale tor heir phy sical ur mentad diseblities by being
Mare punclual, more sesponsibic, aml twre picductive than the sverage
cmployee
8 we fure deabivd applicants oy i dajo nnere dooidoms did doredse vur
IS e presitoiy

¢ Ruescarch of Sears snd DuPont indicates that disabled workers actaally
have fewer auiwdents and beiter salety  records  than . nendisabled
emplinees Dopending on the disability, they 're accustome? 1w beiny
wareful ax they work
o [0 ullogal for insurane companies o fase premiums solely beeause ol
the physialimental haradensbios of employees Insutanwe payments
arg based on the commuonly gueepted risk favtor Glan oveepation and the
aceedent history ol an orgamzation, .
VO otte i e dun gk e e to e diabled omplinees the exirg

st v el peored aifcaten they veod

* Mostdisabied empbces won Cneed a ol of speaial atiention They, ke
lemiplosees, need vhodar dircctions amd consistent posting/negative
teedback

¢ W ll wereem and train poople sucthey are able and willing to work in s our
bim, o your managers dse good supervisory tewhmigues, there shouldo'
be gy probrme

Sure SR o i B o s ri e | B dig Bl o priple. b e tive one

e aos snpcrse Hioscctn and Ddonewane e ord rronhde

® [ wunds as il vou e anviaus gbout this new program Why den’t vou
LOMC LVE to aul Lo Jass & ¢ e convement Jor you, and yuu win
abscrie our studenis mad tadh b2 our nsiruglors

© (hie you gt To hnow somie ol oar people, [ think vpu'll be reassurcd
that they won t be am wxidra lruable Just treat thern ke everyond ehse
aonee ey re e the b Be as Lar dnd demandiog ay you afe walh other
crployess

In tatks with unon offivials and cmpioyers, we usually encounter
al least one of these nsues I they don't appear readily, we bring
them to the susfave sy that 4 sensiization and Icaqhmg process can
begin Our respunses, as noted abuve, emphasize thet thede are as
rony ditferences (nogtiitudes and skills among disebled people as

.
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there are antong Ui s cdelod papulation We tueus on facts that
rolute stere Beprcal attitudes, atid we discuss the damaging effects of
Aivst fabely o people’s fves Abosve all, we cnveurage emiployers to
ohserve and Lk with some ot our students, an experence that
raprdly dispods any hindering myusconceptions abeut the disabled We
asau e cgdosers Hat st sceen, tan, aid reter disabled apphi-
s whocan and will do the work reguiied B assuranioe. couplod
sith our apuenress o addressimg sensitoee issues. usualls climm ates
o alloviates any masge nges diplosers mas hase about anng the
\1!\ bl

Voolhier, more fermad sensibization approach s the preseatation of
Gdnabdidy androne s cass Jor oniphinos peesored stalf, supervisors,
dindoe vworhers it i oo ersdnesdon s Cass approach s opartse-
ulasly elfivient learnimg tew inegatg . simve we can prese it facts and talk
ndidby with a crosssechion of persunagl who will be interacting
withy disabivd applicants and workers Clasy Joeuysions cover the
many meanigs of the word Cdisability 7 ay well as related socio-
ivgal pies W ve otored this experenice informally as a three-hour
meetiog ansd also e minc-hour college Class fir one-half uut of
oreit Fopios covered i both sersmtis ol the dlass include Uhe four
Heor wasses ol disabibaes, the camployer reyuiremenis m Sechions
W3 and S04 of the 1973 Federal Rehambitation At what 1s mieant by
A uddidied handicapped applicant, the ssue ol 1Lh_wu.ul srb/oe wark
dccommodations, and elements of good supervisin %t

Padiv rdual descussions and awareness classes are the two major
viplos es education ativates that we use to onent people 10 Tocus
Nrst on the person and not the disabilits These activities make peo-
ple nminre aware ol the capabilities and needs of the disabled, and we
Hunk thatl vur consisient. open appreach to changing stereoty preal
Attitindes has contobuted Lo the sueeess raie o our placemeints

Student Support Services

Suppor!t servieey 10 conyeeional vocaliondl counsehing progranis
P e el wide faage o activities that are directly or indirectly
relaied W ramng and phayrtent o, child care, legal advice,
specidl traasport diomn, medical assislinee, dcademie wtonng, wnd
iragneg soandepeadent Innig Uil When we were developng our
programr, we bl to make sorne hard choees about w bt kinds of ser-
vices e proyde tor studctts e addiban o actial work skilis traning
W decudud 1o emphasize suppoerting wirviees ha steengthened
auadenmie and career planmng skilis be_ause 17 the college did not

by
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e ihe Tacdities o porsonnig o prosede non-educalional sery es.
2 the Fast Bay region alicady contamed numerous soctsd sersice
groups and agencies that were able 1o eke rederrals, and 3) con-
ventrating on b-related skills complemented our primary ramng
ard piacement godls Copseguetitly, we now refer sfudents who have
medicat, degal, child vare. o1 senmous cmottonal problems o lowal
o dal SCIvIee ageaues, we votuboale on ullc;mg supplemiental
avaderuie and cateer planming vxpenienees thae will prepare students
for entry and graduastion from our traanng programs
Chur ereer and woademu support fucus also rellects the phulusophy
that sucessiul placement reaily depends on several stages of
“employmend readimess 7 For cwamples at satious points in the
doselopment of o traming progrant we chedh Wooinsure that
empluyers, supervisurs, «nd co-workers are ready to accepl aad work
with disgbled applicants, we venfy with emplosess thal our tramng
compet 1 will pradace peuple who are reads 1o work i their
organizslion, and we make sure that vor students have acguired the
necessdty aaderie, sovial, and career planming skl that make
them ready te ger and keep the jobsowe've wennfied
Snee the college does ol provide o tull range of comy entional sup-
porlserviees o aengnd that students be reasdy (o7 almiost ready) (o
. work before goceptamee o o tramng program  Students whe are
reterred to communmt resources gre assured that they can reapply
, for admissio ot the future When thes return wwus = arul they often
Jorerurn bevause of the incentive of o real 1ob otfer — we are then
thle to vomncenirate on tramsng and eb-related support sery e
The wotddomn support wevpes prosaded e students are desertbed
aampletel e Chapter Seven Deselopmental Activaties 7 Very
hricle stadents who are net ready [or our raining programs are
adyveed tooenroll 0 several dillerent Kinds ot college-sponsored
duademie and pre-emplioymen skaibs elasses
Fhe proreat s carcer plannprg servie s a1 dolivered through vollege-
spotsesed Clsses, mdny kldal sessions with students, and as patt ol
e iraraing prograns Dhe college s careor planming ylasses cover o
farly vonsennongl array of Topies such o

o dlantligation ot personat and work  alues and goals
o standarderedoand mtarmal carcer nicrest mventofes
s asCEIN SNy Traatiang
» researching job requirements and dutgs:
Q Steparing a resume of personat data lorm
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o job-search »ll.uf,;w\

s nterview skills

» Fillng out applicanion forms
» laking employment ests

« 1ob retention strategrey

[he tlesibie mstructivnal tormat of the college’s carcer-planning
classes allows for wide variabibity i student skedls and goals
Generatly, the abuve lopres are divaded intu o sequence of four one-
unil, short-term learning modules that are offered 4t different imes
during the semester With the help of 4 counselor or by reading a
descnipuun of the career planming sequence 0 the college schedule,
students devde which module best iy thear individual tevels of
wareer development The oollege olfers these classes at vanious com-
munty sstes and at the Qakland office of the Demw ~ g of
Rehabaitauon Often a combingtion ol Jisabled and nos ol STU-
dents entoil i the same class Curneulum materials used in these
viayses Include commeraally-developed tests and exercises as well as
exereses thal have been developed by local counselors and teachers

Many students with good commumucation and self-assessmient
shitly are relerted to voligge-sponsored carcer planming classes. bui
individualized vareer counseling oceurs at egch stage of our program
FThrough ndividuglted inlerviews and nformal interést mventones,
we determme huw much vul studeats know about different employ-
ment possibilities and whether they have a clear 1dea of what kind of
work they vould and would Like 10 do Intiaily, many say that they just
want w work and Jdu nut have job preferences Ofien our 1ramning
PIOETUIMSy S¢TVvE d» 4 carcer exploration menu, since we enueourage

samiphng™ o lratiung program to learn more about the work

involved 1f individuslized counseling shiows that a siudent is not

- susted 10 any of our {raiming programs or cannot develop a specific

eniploy ment gual. the student s directed W0 wait for an appropniate

training program  Esually we recommend that such students enroll

i an deadenie skills course or o career planning course while they
wail for gdditional trimming/employment chowces

Carcer planming activiues are giso an integral part of our training
progranis Lach ttaming program hdas 4 varcer planming component
that niey emphasize prepanng 4 personal Jdata sheet, fithing out a job
application. taking employment tests. participating 1in mock nter-
views. or getung along with coworkers. Training activitics are

dwqdnucd s that students practice these career skills as they learn
ERIC
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the pequired worh skelis The mllowisg exampic of the way studenls
prepare for b aters iews it Ui inleicepl aperator rauing progrdani
dlustrates how vdareer planning « an be integrated nto trasng

W heaaver posable, we arrdnge wavs 1o wur g raduates o ¢ireum-
sent the maditional application and seéview provess By demon-
strating their work habits and skalls 1o prospective employers Oua-
stofaltly  however, an eaiploy er will st upon torinal 1ob intervacws
sven though writien tests or uther appbuation procedures have been
waived  For imstance, graduales gb our mikenepl opefater trdimng
program with visual disabihiies are excused tiom laking Pacific
Iulcphurlc:\ general wrillen employ ment tests, but vur graduales are
required to go through o formal jub interview  As the last stage of
trnmng betore teferral e the Paaflic Teephone recruiter. each ol
oul prospective pradudtes commolet@s al leest one muck isleryicew
wite D iy sadeotaped and coitiqued

Flhe misck nfenviews are ds reabslic as possihie Aber appropridate
et rview behavior are disetissed and medeled in the troning Jass,
prospociive apphicants mus! call g project stafl member or 4 speviat
telephoene vompaty cansullant o arrange o ume and place tor the
praciieniersiew  he recruter tole s play ¢d by soatrone who does
nol know the appitcant welio mterviews take place ot the college of-
hves of gt the otlive of the projecUs urion consullant A pphicanis
must get to the mierview on thea own, on ome, dJdressed
approprigiely  and with theur resumes or persunal data lorms The

nterviewe!” ks Gpiadl recruiter yueshons — sonte easy and
sulie difficull — about the “applivant’s © previous work experienees,
ability todo the b, and future career goals Apphicants try to aul and
readt g welbident, complete and aeeurate manner The whole
niterchaoge, which ahes about & hait-hour, s videotaped

A caretul teview of this videolape provides the student with feed-
hack on verbat and nonserbal behaviors 18 v not reviewed
numedigieds, o day tor even g week) laler. the studen. and a projeet
statt member critiyue the sudeoiape ogether Duning the review ses-
stanl, stadents often fedlize that they had locked ternfied, of had not
duscribed their previous work eaperience positively, or had answered
& dieedt guestiwot with a long, rambling stery The importance of
shorl, Jiredt, complete, gaeourate answets s emphasized by the pro-
leud staft member, who alse uiges students W consider what they
should hdve sand or how they should have acted [l necessafy,
axother Mmock anterview sscheduled, videstaped. and critiqued. Stu-
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dents gie not oo g b wtaal telephong recranter unti) they are
competenl interviewees

To summarize brietly, students are reterred w college-spansored
vareer planaihyg and aeademie development classes both before and
durning trpmng A prowet cownselor also works indeadualfy wath
them i ihese Lwo support aredas, and cach traning program imcludes
4 wdree! planniog cosiponeit We cinphasize career planning and
dedademie suppott services because competence in these skill areas
tncreases the probabilily that studenis will be able to get and keep the
wbs we've wWenltied We have sold our traimmg approach 1o
employers who have agreod o hure qualtdicd disabled applicants, hut
our gradugles must U Jemonsirate the jwb-related skitls necessary
16 be competbive apphicants and good workers ®

Post-Placement Activities

I olioving placement we regularly contacd the new employee and
the cmployer reproseilative ! least onue o month {6t three monthy
and then wisce mrore s1x months Jter placement When talking with
new employ ees aller placement, we probe to determine whether they
understand thedr assigoments, oo do the work. anud are getting along
with therr vosworherns {1 we seise that problems in work skells or
atttudes exst we mect Immediately wath the people imvolved Most
problemis, once theyre obectively dentified, van Be resolved of
evertane — gimiployee, co-workers, and supervisor — s willing o
caunperate Many problems are caused by simple misunderstandings,
bul sn a very few vases, o placement sjusi deesn™ work oul The stu-
dent s (hen relerred to another ol cur amng programs of 1o the
Department of Rehabilitation

Two maot typed ol empluy er-related problemis have surtaeed after
many post-placenient conlerences protecine aimdes on the part of
earplos ers who are less demanding of disabled waorkers, and meffee-
frve stiperioam shdfs on the part of emplovers who do nol give clear
directions and accurdgle fecdbeck o disabled workers [noa well-
inlended cttort to make a placement succeed, many employers and
supery bors gnere the bact that o new disabicd cmpioyee 1y not work-
i up Lot stendard requsied o] other new employees Supervisors
atd co-warkers compensate {ar lhc_u-ork'nnl bemng Jone or being
done incorrectly . amd eseryone parlicipates i g consperaey of wilence
10 aved hurting the leehings of the disabled worker Eventually the
sitgation gxpiodes, as o the fnllowing exampie

O
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W placed d disablod puasun i g Laely unskidled posiioa debiver-
ing niepollice mall The supervisor and co-workers thought they
were well prepared to “Jdedl with 4 handicapped persor ™' They were
enthustastic aboul making the placement a suceessful one The new
emphinee took + Iittde longer than usual to learn the names of office
personnel, Bul oy workery decided o be helptul and rerouted mail
after it had been delivered to the wrong desks. Therefore, the new
vinploye: thought he was doing a good Jub because nobody men-
twned the wrong deliveres And whea we walled the supervisor Lo
s how the new empluyee was domg, the response was *"He™s great

no problems i's working oul . he's very well liked we
wdant o Make it work 7 When the mait was sull not being delivered
wrreeliy afler sic weeks, the supervsur and co-workers could no
unges mantan s magnanimous protective attitude  bewause
rerolling the mail was teriening with ther work Suddenly we were
valled and told "Get this person out of here 'S not working out

wo Ldn't possibly muinigin thas any longer ™" This problem was a
vomiplete surprise 0 us

In laiks with the superviser in it sitwation Cand 1o general O oaous-
stofs with prospectise emplosens), we stress the importance of giv-
ing et and consislenl {eedbdck o all empluyecs, but especially to
disabled emiployees Woe cmphasize that disabled employees reed w0
be treated exantly the same as vlhers and that gll employ ces need o
ng todd when thes re duing semething wrong and when thes 're doing
sumething right Clear directions and codstruchive, coasistent leed-
back are especially imiportant to 4 Jdeabled person who may have a
diminshed mental capability or may not kinow much about typical
work enuvrenmends. Without cear directions and a chance to ask
questiuiy, these people may ansunderstand their assignments, with-
out wnstiuclive feedback, they won't know what they're downg
wrong Tovsg we be ae W disabled emplosees by agnoring good
supervisniy fechngues s g mstake, and we try o wentront that prob-
ey botore il malenighizes [ the problent ocours adier placement, we
coudsel the supervisor gnd  the emipiovee  the supervisor i
encouraged to be tar and demanding and to give dedr teedback, and
the new enmiplovee 1 eiicouraged o ask questions that Janfy work
Assignenly

Summnary
Al ot our suppust services are direetly related to increasing the
s that each job placement will be suceesstul Through ndividual

PAFui Tt providod by enic [l
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divcgssiofnia of dsabslile awafciess casses we semsilize potentral
'cnlp&a}crs. supervisobs, aid oo workers Lo ook beyund a4 person’s
disability and focus 10siead un jub skalls and allitudes (raf™tudents
strengthen their geademie and career planning skills Cirough
tdividusd counsching sessiuns and coliege-sponsored classes  Lach
Faring program mcludes g career planning component Students
who have seooub cmotonal, tenuly. medicdl, of Lransportalion peoh-
lens are pebetred o athier vulleges ur conimumity -based support pro-
grams, with the understanding that a place 1n one of our traning pro-
glanabsy dafd o conditiondd wb offer will be available when they’re
ready  Alwer placement, both employers and employees are cou-
tavted regulatly tosee whether eeployers are being far and demand-
i, dd wdeternune whether aew employees understand and can
varey out ther work assigiieitent

@
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APPENDIX
Standardized Tests.

Listed below dare the standardized tesls we flave made available to
students Additiotgl assessment materl and information regarding
administsation procedures can be fuund i the fullowing manuals.
Carcer Advoese ni with the Duabled. published by Mess Communily
College, Mesa, Anzung, foe-H. Formla for tmproving Vecanonal
Educanon fur the Handioappe:d Phrse H, published by Vocational and
CPger Educativn Seivice Sextion, Califorma State Department of

ducation, Sacramenty, California, and Vewenonal Shills Assessment
ror Disubled Suadi uis, published by Chatfey Commuany College, Alla
Loma, Calldormia Publishers gind their addresses are included. at the
end of this hist

Achicvement Tesls

Peabody Picture Vocabulary Test

Amercan Gwmdance Service, Ine

Peabody Individual Aclucvement Test 8
Amencan Guidanee Service, Inc

Stanford Achievement Tost

Bureau ol I ducattondl Research and Services

Aradie and Laree Ponre Amercan Printing flouse for the Blnd

-

Stuniord Test of Academic Shills trask)
Bureau of [Nducational Rescarch and Services
Bruddfe and Large Frime Amenican Printing liouse for the Bhind

Wide Range: Achievernem Test
Psychological Corporaton
Durrell Lastening Reading Senies
Buseau ol Educational Research and Services
- Braitle and Large Prinr Amenican Punung House for the Blind
TMR Schoo!l Competency Skills
Consultmg Psycholpgists Press, Inc
Calhiforma Achievement Test

CTB/MeGraw-Hill
Farge Prov only. Amenican Ponting House {or the Bhind
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Fundamentaf Aclievement Seres
Psychological Corporation
SRA Reading-Arithmetic Index
Science Research Associates, {ne.

Aptitude Tests
Pennsyivania By-Manuval Work Sample
Amencan Guidance Service, Inc
Minnesota Rale of Manipulation Tests
Amerncan Guidance Service, Inc.
Detrou Tests of Learning Aptitude
Bobbs:-Merrifl Educational Publishing Company
Subsumed Abtlises — Measure of Learning Efficiency
Marun M Bruce, Publishers
I'mployee Apulude Survey
Educational and Industrial Testing Service
Crawflord Small Pars chxtcnly Tests
Psychological Corporation

Revised Minnesota Paper Forin Board Tcsl;
Puychologrcal Corporation

Iniferentsal Aptitude Test
Pysyehological Corporation
Wechsler Memory Skill
Psychological Corporation
Purdue Peg Board

Science Research Associates
SRA Nonverbal Test

Science Research Associates
SRA Picwrial Reasoning Test
Scienee Rescarch Associates

O'Conuer Finger Dexterity Test
Stoelting

Minnesola Rawe of Mamipulanon Test
Stoelting

Intelligence Tests

Culture Fair Inieihigence Test
Q  Educauional and Industrial Testing Service

E119
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Wechsler Adult Intcthgence Scale
Psychological Corporation

Revised Bela Examination
Psychological Corporation

Haptic intclligence Scale
Stwelung

Leiter Adult Intelligence Scale
Stoeiting
Interest Tests

Seolf-Direcuve Search
Consulling Psychologists Press, Inc.

California Occupalmri&l Prefcrence System
Educational and Industrial Testing Service

Carcer Ability Placement Survey
Educational and ndustnal Testing Service

Yocauonal Intcrest and Sophisticalion Assessment
Ohio Siate University — Nisonger Center

Knowledge of Occupations
Psychologists and Edycalors, inc.

How Well Do You Know Your Intcrests?
Psychologists and Educators, Inc

Edwards Pcrsonal Preference Schedule
Psychological Corporation

Kuder Rreference Record
Saence Research” Associates, Inc,

Geist Picture Intercst Inventory
Wwestern Psychological Services
Pessonality Tests

Test of Soaal Insight

Martin M. Bruce, Publishers

Social and Prevocational Information Baticry
CTB/McGraw-Hill

Work Environment Preference Schedule
Psychological Corporation

Adaplability Tesl
QO Scicnce Research Associates, Inc.
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Fhurstone Test of Mental Aleriness
Saience Rescarch Associates. Ing

Scott Mental Alertness Test
Stocluing

Yacational Tests

Business Judgment Test
Marun M Bruce, Publishers

Minnesota Clericat Test

Psychological Corporation

Computer Programmer Aptitude Batiery
Science Research Associates

Computer Opcrator Aputude Battery

Science Research Assoctates

SRA Test 6f Mechanical Concepts

Science Rescarch Assoclates

SR A Mechmical Aptitudes

Seience Rescarch Associaies

Purduc Non-language Personnel Test
University Bookstore, West Lafayetie, Indiana
Purdue Mcchanical Adaptabihity Test
Unwersity Bookstore, West Lafayette. Indiana
Purduc Industrial Mathematics Tes
University Bookstore, West Lafayette. Indiana

Purdue Clencal Adaptability Test
Limiversity Bookstore, West Lalayette. Indiana

Publishers:

Amenican Gusdance Service. Ine
Publisher’s Buiiding
Circle Pines, Minnesota 55014

Amencan Printing House for the Blind

1839 Frankfori Avenuc

PO Box 6085

Lowsvitle. Kentucky 40206

Bobbs-Merrill Educatonal Publishing Company
4300 West 62nd Strect ‘:; .
Indianapolis, Indiana 46206 N




Marun M. Bruce, Puhlishers
Box 228

340 Oxford Road Y

New Rochelle. New York 10804

Bureau of Educational Research and Services
C-20 East Mall

University of lowa

lowa Cuy. lowa 52242

Consulling Psychologrsts Press, Inc.
577 College Avenue

PO Box 11636

“ato Alto, Cahfornia 94306

CTB/MeGraw Hill
Del Monte Research Park
Monterey. Cahfornia 93940

[iducaug?z:l and Industnial Testing Service
PO Box 7234
San Diego. Cahfornm 92107

Chio State University
The Misonger Center
1580 Cannon Dnive
Columbus, Ohio 43210

Psychelegical Corporation
787 Tturd Avenue
New York. New York 10017

Psycitologists and Educators. Ing
Sales Division, Suite 212

211 West State Street
Jacksoaville, [linois 62650

Science Researcit Associales, Ing
259 East Erie

Ciucago. Hlmois 60611

Sioeltimg

1350 South Kostner Avenae
Chucago. llhnows 60623

University Bookslore
360 Siate Siree! b Y
West Lafayetie, [ndiana 47906 78
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Western Psychological Services
Order Department

12031 Wilshire Boulevard

Los Angeles, California %0025

ESIE]© CLEARINGHOUSE FOR
JUNIOR COLLEGES

UNIVERSITY OF CALIFORNIA

FEB 171384

£118 Math-Sciences guliding
.05 Angeles, Californla 30024
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